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ABSTRACT
Purpose of the Study
The purpose of this study was to determine: (1) the role dimen­
sion North Dakota elementary school principals perceive to be the most 
important in performance of the duties of a principalship; (2) whether 
North Dakota elementary school principals are functioning in the role 
dimension they perceive to be most important in performance of the 
duties of a principalship, (3) the perceived success of performance in 
each role dimension as judged by North Dakota elementary school princi­
pals, (4) what relationships exist between/among certain personality 
profiles of North Dakota elementary school principals and the perceived 
importance of and perceived success in selected administrative role 
dimensions.
Summary of the Procedures
The population of this study included 92 North Dakota elementary 
school principals who attended the North Dakota Association of Elementary 
School Principals Mid-Winter Conference at Grand Forks, North Dakota, on 
February 18-20, 1976.
Two instruments were designed by the researcher for the study to 
determine North Dakota elementary school principal perceptions of the 
actual, ideal, relative importance and success in the performance of 
selected role dimensions of administrative function. The Holland Voca­
tional Preference Inventory, a personality inventory composed entirely
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of occupational titles, was utilized to obtain a personality profile 
for this study.
The analysis of data involved the use of the Statistical Package 
for the Social Sciences (Nie et al., 1975). Related t tests were per­
formed comparing principals' perception of actual with ideal and success­
ful with important. Pearson's product-moment correlation coefficients 
were used to isolate any relationship between personality characteristics 
as indicated by the Vocational Preference Inventory and subject's ratings 
of the role dimensions for ideal, relative importance and success in the 
performance of the administrative functions of a principal.
Results and Conclusions
Examination of the data to this investigation suggests North 
Dakota elementary school principals perceive the role dimension in which 
they function most of the time to be that of an instructional leader. 
Principals further indicated they would prefer ideally to function as 
an instructional leader even more than is the perception of present per­
formance. Principals also rated the instructional leadership role as 
the most important role dimension in the performance of the duties as 
principal. Principals rated their perception of success in the role of 
instructional leaders as second among the five role dimensions of 
administrative behavior.
Elementary school principals perceive the conflict mediator role 
to be the least important role dimension and would prefer to spend even 
less time than they perceive themselves actually spending in this role.
The public relations leadership role dimension was rated second 
as to its relative importance among the five administrative role
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dimensions. Principals indicated they would ideally prefer to function
in that role dimension more than they do at present.
The administrative leadership role was rated third as to its 
relative importance. However, elementary principals indicated they 
would prefer to act in this role even less than they perceive them­
selves acting. Principals indicated the administrative leadership 
role dimension to be the role dimension in which they functioned most 
successfully.
Principals with advanced degrees, which comprised the majority 
of the subjects, indicated they function in the role of professional 
educational leadership less than they would like as a desirable ideal. 
Subjects with less than a Masters degree indicated they were function­
ing in the role of professional educational leadership at about the 
level they would ideally desire to function.
While a minor relationship was shown to exist between certain 
personality characteristics and the perceptions of the role dimensions 
for elementary school principals, no conclusions of significance could 
be drawn.
x
CHAPTER I
INTRODUCTION
The elementary school as an organization must be continuously 
evolving and consist of a community of learners. It must be a self- 
renewing institution. This writer believes the major responsibility 
for the improvement of instruction and movement of a school with all 
its complexities toward achieving program goals and objectives belongs 
to the elementary principal.
The principal as well as his/her staff must see learning and 
the development of new competencies as a life-long learning process. 
There are more than one hundred studies in the Encyclopedia of Educa­
tional Research which indicate that "as the administrator goes, so 
goes the school" (Snyder and Peterson, 1970, p. 20).
Principals must cope with the many renewal problems facing 
schools and educators. An indication of some of these serious con­
cerns would include the following:
Schools are declining in student population. As school boards 
along with central administration study the declining enrollment fig­
ures, they may have to decide whether a reduction in administration 
and/or teaching staff might be appropriate. Teachers and principals 
who resign are frequently not replaced. In many school districts, a 
principal is "in charge" of more than one building or has teaching 
responsibilities in addition to his/her function as the building
1
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principal. Teacher mobility is at a low ebb. Fewer teachers fresh out 
of colleges and universities or from other school districts with stim­
ulating ideas, teaching strategies, materials, and enthusiasm are being 
hired. Teachers who are now employed in a school are likely to be "the 
staff" for many years to come. Without the continued internal stimula­
tion of "new staff" and a full time building principal available to 
assist teachers with the improvement of instruction, schools may lose 
the motivation associated with that renewal process.
The elementary school principal is in a unique position to do as 
much or as little as necessary to "set the climate" regarding investiga­
tion and acceptance of fresh ideas or encourage teachers to utilize 
materials that generate enthusiasm— all ingredients for stimulating per­
sonnel and facilitating the improvement of instruction in a school.
Stoops and Johnson (1967, p. 6), in support of this position, 
wrote "the elementary school principal must never lose sight of the 
fact that his most important job is the maintenance and furtherance of 
the instructional program."
The principal is a key to the development of the human resources 
within his school. The principal must possess the desire, talents, 
skills, abilities, and general personality characteristics that would 
provide the facilitative support teachers need in order to make their 
classrooms stimulating, interesting, and rewarding for children. All 
the know-how in the world will be of no avail if the principal does not 
have the personality and desire to facilitate and stimulate motivation 
in the people he/she works with for the purpose of the improvement of 
instruction. Because it is only through people that a school can
function properly.
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In today's elementary school, an imposing variety of demands 
confronts the principal. From the exigencies of day-to-day practice, 
from the conclusions of research, from his/her values as well as from 
the value judgments of others, he/she must derive priorities to conduct 
the numerous functions of the principalship. A principal's perceptions 
regarding the successful performance of duties will depend upon the 
ability to separate and attend to what he/she considers crucial role 
functions of the principalship from those that are considered to be 
less crucial.
Purpose of the Study
It was the purpose of this study to determine (1) the role 
dimension North Dakota elementary school principals perceive to be 
the most important in performance of the duties of a principalship,
(2) whether North Dakota elementary school principals are functioning 
in the role dimension they perceive to be most important in perform­
ance of the duties of a principalship, (3) the perceived success of 
performance in each role dimension as judged by North Dakota elemen­
tary school principals, (4) what relationships exist between/among 
certain personality profiles of North Dakota elementary school prin­
cipals and the perceived importance of and perceived success in 
selected administrative role dimensions.
Research Questions
The following research questions were generated for the purpose 
of this study:
A1. Which role dimension— public relations leadership, adminis­
trative leadership, conflict mediator, professional educational leader­
ship, instructional leadership, do North Dakota elementary school prin­
cipals perceive themselves acting in most of the time and how is the 
perception related to the "most ideal" judgment of role dimension in 
the performance of the duties as principal?
2. What perceived success of performance, on a scale of one to 
five, do North Dakota elementary school principals indicate in each role 
dimension— public relations leadership, administrative leadership, con­
flict mediator, professional educational leadership, instructional 
leadership?
3. What relative importance, on a scale of one to five, do North 
Dakota elementary school principals perceive each of the role dimensions 
of school administration— public relations leadership, administrative 
leadership, conflict mediator, professional educational leadership, 
instructional leadership?
A. What is the personality profile of North Dakota elementary 
school principals who identify (perceive) either public relations leader­
ship, administrative leadership, conflict mediator, professional educa­
tional leadership, or instructional leadership role dimension as that 
role which demands most of his/her administrative time?
5. What is the personality profile of North Dakota elementary 
school principals who identify (perceive) either public relations leader­
ship, administrative leadership, conflict mediator, professional educa­
tional leadership, or instructional leadership role dimension as the 
ideal role?
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6. What is the relationship of the personality profile and per­
ceived role dimensions, both actual and ideal, of North Dakota elementary 
school principals to the following selected demographic variables?
Principals who have been a principal for 1 to 4, 5 to 10,
11 or more years?
Principals who are part time, full time or full time with 
two or more schools?
Principals who have Bachelors or Masters, Specialist, Doc­
toral degrees?
Principals with future job aspirations other than continuing 
as principal?
Principals who work in large (333 to 950 enrollment) small 
(70 to 332 enrollment) schools?
Principals who are 25 to 34, 35 to 44, 45 or more years of 
age?
Limitations of the Study
The study was conducted within the following limitations:
1. The population was limited to elementary school principals 
who attended the North Dakota Association of Elementary School Prin­
cipals Conference at Grand Forks, February 18-20, 1976.
2. The study was limited by the role assessment instruments 
designed for this study. The instrument was restricted to five dimen­
sions of administrative behavior.
3. The study was limited by the ability of the Vocational Pref­
erence Inventory to measure personality characteristics.
Definition of Terms
To achieve a continuity of meaning throughout the study, the 
following definition of terms were used:
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Personality profile. Characteristics or traits which emerge 
from the three highest scores on the first nine scales of the Voca­
tional Preference Inventory.
Role dimension. The primary duties a principal performs in 
his/her function as principal.
Full-time principal. The chief administrative officer of an 
elementary school who has no daily classroom teaching assignment.
Part-time principal. The chief administrative officer of an 
elementary school that is assigned to teach in a classroom a part of 
each day.
Focus of the Study
The study was a survey of the role perceptions of North Dakota 
elementary school principals have regarding selected administrative 
role dimensions. A further focus of this study was to obtain some mea­
surement regarding the relationship between/among certain personality 
characteristics of North Dakota elementary school principals and the 
perceived importance of and perceived success in selected administra­
tive role dimensions. Data were gathered from North Dakota elementary 
school principals who attended the North Dakota Association of Elemen­
tary School Principals Conference at Grand Forks, North Dakota on 
February 18-20, 1976. Participation in the Conference and the study 
was voluntary.
Implications of the Study
The role in which the elementary school principal perceives 
himself/herself functioning has implications for many professionally
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related groups. The following is a noninclusive review of possible or 
potential implications for selected groups which may find relevancy in 
the results of this study:
Teachers
Teachers might find some discrepancies between what they believe 
to be the role of the principal and what the principal sees to be his/ 
her role. They may also begin to develop a better working relationship 
through insights gained from knowledge of the elementary school prin­
cipal's perceptions of the preferred role dimension, his/her perceived 
successfulness in each role dimension, as well as from his/her person­
ality profile.
Elementary Principals
Elementary school principals might identify discrepancies between 
the administrative role dimension in which they would like to function 
and the administrative role in which they see themselves functioning.
The personality profile may provide principals insight as to 
why they prefer to operate in a specific administrative role dimension.
Superintendents
As supervisors of principals, district superintendents might 
determine whether the principal's administrative role perceptions differ 
from their views regarding what they see to be the elementary school 
principal's administrative role function. Through an awareness of the 
personality profile of elementary school principals, superintendents may 
gain insight as to the preferred role dimensions of the principalship.
8Board of Education
As employers of principals, school boards might determine if 
their job descriptions for principals are in general agreement with 
the administrative role dimensions principals see as most important.
Educational Administrator's 
Training Institutions
Colleges and universities that train future administrators or 
provide inservice for practicing school administrators may gain insight 
as to the preferred administrative role dimensions of elementary prin­
cipals. Training institutions then might be able to assist administra­
tors to function in that role dimension. The personality profile may 
give training institutions insight toward appropriate supervision tech­
niques .
Professional Organizations
Organizations such as the North Dakota Association of Elementary 
School Principals and the National Association of Elementary School Prin­
cipals might recognize differences between stated positions and the posi­
tion of the practicing principal on the issue of the most important 
administrative role dimension.
Organization of the Study
The remaining chapters in this study are organized in the follow­
ing manner: Chapter II contains a review of literature related to (1) 
the role of the elementary principal as a facilitator for the improvement 
of instruction, (2) elementary school principal's role perceptions of the 
duties as principal, and (3) literature related to the personality
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characteristics of elementary school principals. Chapter III describes 
the population, instruments, hypotheses, and the methodology used in 
collecting and analyzing that data. Chapter IV reports the results of 
the statistical analysis. Chapter V consists of the summary, conclu­
sions resulting from the study, and the recommendations for follow-up 
activities.
CHAPTER II
REVIEW OF RELATED LITERATURE
The Elementary Principal as a Facilitator for 
the Improvement of Instruction
Acting as a facilitator for the improvement of instruction should 
be a crucial aspect of the elementary principal's role. In most 
instances, it may be considered the primary responsibility. The word 
"instruction" is open to many interpretations but its facilitation may 
be looked upon in an operational sense.
Providing inservice activities for teachers has been one of the 
means by which principals have attempted to facilitate the improvement 
of instruction. Ingersoll (1976) reports that typically, administrators 
arrange inservice programs with little, if any, faculty input. As a 
result, inservice activities may not be directed toward the interests 
and needs teachers possess. In order to facilitate teacher input, 
Ingersoll constructed the Teachers Needs Assessment Survey. Principals 
would find Ingersoll's instrument useful when planning inservice activ­
ities for teachers.
The astute administrator should be guided by teacher input when 
preparing inservice education programs. Ingersoll (1976), Roe and Drake 
(1974) and Demeke (1970) all note that teachers who are involved in 
shared decision making with administration when planning inservice 
activities are more likely to serve as interested participants. Further,
10
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from a cost effectiveness point of view, offering irrelevant information 
is financially unwise. Finally, deciding these matters at administrative 
levels is somewhat patronizing.
In another study regarding shared decision making, Gross and 
Herriott (1968) constructed and used what they referred to as the 
Executive Professional Leadership Scale. This instrument seeks teacher 
responses as well as principal self evaluations. Principals who rated 
high on Gross and Herriott's scale were perceived as those who provided 
for teacher involvement in decision making, held interpersonal relation­
ships on an egalitarian rather than status basis, offered social support, 
provided managerial back-up and stood behind teachers' decisions.
Barth (1972), a practicing elementary school principal, supports 
Ingersoll, Gross and Herriott's position on shared decision making and 
suggests that it is not sufficient for the administrator to permit 
teachers to innovate. He believes the principal must actively, delib­
erately, and carefully facilitate teachers' efforts to improve their 
instructional practices. Barth strongly supports the notion of prin­
cipal as "facilitator" and suggests that a principal should give teach­
ers opportunities to make choices, to confer with others, in the belief 
that the teacher who consciously and deliberately decides what to do in 
the classroom in light of many alternatives, will be more likely to 
evolve a successful, consistent philosophy and style than will the 
teacher who has little choice. Barth concludes that a necessary condi­
tion for teacher growth, therefore, is that teachers be allowed to work 
on things which they regard as important, that they be allowed to work
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in ways which make sense to them and that they have people to support 
their efforts.
Klopf (1974) sees inservice programs as a necessary component 
in a well planned staff development program. He sees change and the 
improvement of instructional techniques as a process, the heart of which 
is the "enabling role" of one individual with another. Klopf concludes 
that process just does not happen; it takes a competent principal who 
can initiate, facilitate, energize, and make things happen.
Gerhard (1976) supports inservice education as a means for 
improving a teacher's classroom performance. Her primary interest was 
directed toward the secondary school principal's role. However, some 
of her ideas may be employed in the elementary school.
Gerhard writes about inservice education for an innovative pro­
gram— one which encourages maximum flexibility with regard to learning 
techniques for individualizing instruction. The inservice program 
Gerhard professes emphasizes process learning rather than product 
learning. Teachers and principals actually must become integral parts 
of the learning process in order to facilitate it. This inservice pro­
gram calls for behavior which differs from those usually associated 
with the principal's role. Authoritarian administrative styles will 
not work well in this design for inservice activities.
Contrary to the idea that principals have an important direct 
role to play relative to instruction of inservice activities, some 
critics have maintained that such activities violate the need for 
autonomy in the work of teachers. Lieberman (1956) and Erickson (1965) 
suggest that work of principals should be increasingly oriented toward
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the administration and strategic coordination of school operations rather 
than toward central involvement in teaching-learning activities. A suc­
cinct statement of this point of view has been offered by Campbell (1965,
p. 21):
. . . for any principal to assume that he can know all about 
first grade reading, all about the social studies, all about 
language arts, all about science is absurd. Instead of acting 
as though he were an instructional expert, the principal should 
be concerned with getting instructional experts, what to do with 
them when he gets them, and how to relate these experts to each 
other. If the principal insists on being the math or reading 
expert, he may fall down on doing some of the things which only 
he can do. He may fail to fulfill his responsibilities for 
clarification of purpose, for coordination of total effort, and 
for securing the best possible resources.
In a more specific approach, Willoughby (1974) investigated the 
effect of an inservice program conducted by principals on certain teacher 
behavior patterns. Six fifth and sixth grade teachers participated in 
the activity. Principals used the Behavior Management in the Classroom 
Kit and the Praise-Criticism Ratio Kit developed for Willoughby's study. 
Classroom observations were made shortly after the inservice program 
ended and thirteen weeks later. The participants in the study showed 
what Willoughby judged to be substantial growth regarding "praise 
oriented behavior." The observations showed significant behavioral 
changes in those participating.
Providing inservice activities is one way a principal can assist 
in facilitating the improvement on instruction. The principal as a 
supervisor must assist teachers to implement these inservice activities 
in their classrooms for it is only through actual implementation that 
the improvement of instruction may take place.
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Nasca (1976) asked teachers and principals to comment on the 
role of elementary school supervision. There are some important impli­
cations in this study for principals who wish to facilitate instruction.
While Nasca's sample size was small— 39 teachers and 22 super­
visors— some interesting ideas emerged. Supervision is more effective 
when set to specific instances rather than general ideas. Classroom 
teachers perceive specific solutions to problems as more valuable than 
discussion of educational philosophy. Consequently, solving individ­
ual problems will be most beneficial to the school's program. Addition­
ally, appropriate procedures for using particular teaching techniques 
should be examined and discussed. Goldman's (1966) research supported 
Nasca's findings. Teachers believed the supervising principal's role 
is best filled when faculty members are given help in solving problems.
The ideas expressed above derive from those of the investigators 
who worked in the area of supervision at an earlier time. Chesler, 
Schmuck, and Lippit (1963) found that a staff's inclination toward 
change was closely related to the supervising principal's ability to 
accurately perceive a faculty's expectations.
Principals who use supervision for the improvement of instruc­
tion in their schools should be aware of current philosophies in cur­
riculum leadership. Unruh (1976) discussed several issues. In dealing 
with the Back to Basics movement, for example, she finds it to be the 
manifestation of a group of larger social problems. Unruh suggests 
teachers and principals should plan their curriculum together. Over­
all, however, she says that our nation's schools have solved problems
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in the past. If they are to continue to do so in the future, appropriate 
instructional formats must be employed.
While teachers have their own curriculum interests to maintain, 
their interests may differ from those of administrators. Consequently, 
teachers' favorite pieces of curricula are taught. Piecemeal instruc­
tion of curricula may take place with little consideration for scope or 
sequence. This does not benefit the student and it is the principal's 
responsibility to rectify the situation by facilitating instructional 
improvement and curriculum planning.
To this end, Goodlad (1976) speaks of a school improvement strat­
egy involving both teachers and administrators in a joint effort in edu­
cational development which was developed in the late sixties. Here 
eighteen California schools and the research division of the Institute 
for Development of Educational Activities (IDEA) joined together. The 
relationship was a symbiotic one: IDEA would study the schools and make 
suggestions directed toward improvement and the schools could implement 
these suggestions at their option.
The program consists of five critical elements: first, con­
tinuing action and evaluation by the entire faculty under the principal's 
leadership, second, a process of dialogue, third, decision making proce­
dures, fourth, on-going, non-punitive support, fifth, a seminar for prin­
cipals to discuss problems and develop leadership skills.
As a result of his program based experiences, the principal, 
according to Goodlad, is supposed to change from an arm of management 
to a leader of a dynamic unit. In summary it can be concluded that the 
facilitative principal must be an advisor as well as a supervisor; a
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colleague, as well as superordinate; a supporter as well as adversary; 
a provider as well as requirer; but most of all the principal must per­
ceive his/her role as that of a facilitator for the improvement of 
instruction.
The Elementary School Principal and Role 
Perceptions of His Duties
McNally and Dean (1963) noted that a large portion of the text­
book literature as well as national and state associations of elementary 
school principals have tended to support a "leadership" conception of 
the principal's role. Particular emphasis has been placed upon the 
principal's responsibilities in the following areas: developing exper­
tise in instructional supervision, enhancing teacher-learning climates 
and situations, improving staff morale, and structuring staff leader­
ship activities.
Further investigation into the literature supported the general 
role dimension leadership categories used in this study. The principal 
is the executive charged with the total operation of the school. This 
fact was cited as one reason that a principal must function in the 
administrative leadership role of principal (Guba, 1970). Support for 
this position was given by Campbell, Corbally, and Ramseyer (1966) and 
Havighurst and Neugarten (1962). Identification of the position of the 
principal as a line officer (Campbell et al., 1966) , and as a building 
level personnel director (Demeke, 1970) were also noted. Guba (1970) 
additionally believed that the principal's role as the visible school 
executive to the community caused his position to be perceived as that
of an administrator.
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The role of the principal as a communicator (public realtions 
leadership) was also cited in the literature. The scope of the com­
munications function was seen as quite broad, involving the community, 
the teachers, the students, and the district office. Gagne (1970, p. 
86), in speaking of the principal as a communicator, said, "He himself 
will have need of skills in public relations, in management of a more 
diverse operation, and in evaluation of his staff and his school."
The scope of the principal's communication task for making the 
school meaningful to the community was noted by Jerrems (1968), Roe and 
Drake (1974). These sources identified both in-school and community 
groups with which communication must be maintained.
The fact that the principal moves in and out of leader and 
group-member roles was cited by Demeke (1970) as a reason for the need 
for communication skills. Demeke also noted the role of the principal 
as a link between the community and the school, as did Campbell et al., 
(1966).
The need for the principal to act as an interpreter between the 
district office and his teachers was stressed by Campbell et al. (1966) 
and Roe and Drake (1974). Gagne (1970) also mentioned the need to com­
municate an attitude of excitement and challenge as well as stability 
to the groups to whom the principal is responsible for communicating.
The function of the principal as a conflict mediator was seen 
from a number of viewpoints. Roe and Drake (1974) saw the involvement 
of the principal as a resource person during teacher negotiations as a 
preventative step toward mediation of prospective conflicts. Gross and 
Herriott's (1968) study indicated that one of the most important tasks
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of the principal, as perceived by teachers, was support by the principal 
in conflict situations.
The school board members in Texas, as reported by Splawn (1969, 
1972) identified school student discipline as a major task area related 
to the mediation of conflict.
The support of the principal to function as the instructional 
leader was broad. Writing in support of the role of the principal as 
an instructional leader, Campbell et al. (1966) indicated that as an 
instructional leader, the principal should: (1) demonstrate that his 
school is achieving its educational purposes to a reasonable degree;
(2) be a diagnostician of problems and synthesizer of forces needed to 
solve them; (3) develop a congenial working relationship among the 
staff; (4) encourage creativity and innovation; (5) assess need for 
resources and personnel; and (6) approve the instructional program and 
take steps to improve it.
Demeke (1970) and Erickson (1968) saw the instructional leader­
ship function as that of a catalyst who channels, enhances, and builds 
learning opportunities within his school.
Wallace's (1965) effort provided some information regarding a 
broadened view of the principal as an instructional leader. Her pur­
pose was to identify the concepts of the instructional roles held by 
elementary principals as well as educators in other administrative 
positions. The study took place in ten California school districts. 
Interviews were used to gather data and she found that the principal's 
role in the instructional program was threefold: supervising the teach­
ing staff, interpreting the educational program to the community, and 
leading the individual school's instructional program.
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Wallace formed eight conclusions; two are relevant to the ques­
tion at hand. Principals show greater variance in their concept of 
instructional roles than higher level administrators. Concepts of the 
instructional role of school administrators vary within and between 
districts and depend upon personal and situational variables.
Attainment of instructional leadership by a principal is not 
without obstacles. Campbell et al. (1966) wrote of teachers' resistance 
to a democratic leadership, but Gross and Herriott (1968) saw the prin­
cipal's feeling of status distinction being a cause, rather than the 
teachers' resistance. Guba (1970) observed that classroom visitations 
often are artificial situations, however, Barth (1972) felt that teach­
ers welcome such participation if they are made a part of the process.
The principal as a professional has been defined in a number of 
ways. The most agreed upon aspect of a principal's professionalism cen­
tered around the principal's participation in current educational 
research. Gagne (1970) saw the need for a principal to be involved 
in research and development in order to assist teachers in their judg­
ing of innovations. McCleary and Hencley (1965), writing in reference 
to secondary principals, saw knowledge of research important to the 
principal as a means of keeping current with recent teaching and learn­
ing practices. McCleary and Hencley's notions could be applied to the 
elementary principal as well.
An additional dimension of professionalism, discussed by Demeke 
(1970) was professional behavior. McCleary and Hencley's (1965, p. 373) 
further identification of professional behavior was given as:
1. an orientation indicating an acceptance of, and beliefs 
in, continuous improvement as a requisite of professional 
excellence;
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2. active participation in professional learning activities;
3. a carefully planned program of independent study; and
4. dedication to a well-rounded concept of the principal- 
ship.
In a sample of elementary school principals in Idaho, Foster 
(1964) examined and compared what the principals did with what they 
would like to do. He found that they would like to devote more time 
to supervision of instruction and student personnel activities and 
less time to public relations and clerical duties. Melton (1971) com­
pared the results of two studies, one of Michigan principals conducted 
in 1958 and another of California principals conducted in 1968, and 
noted a high degree of agreement in expectations for the principal's 
role, despite wide differences in community, school and individual 
background variables. The data revealed that principals spent more 
time with the administrative aspects of their role and less time with 
the curricular, professional improvement, and evaluation responsibil­
ities than they ideally would like to do.
Lipham and Hoch (1974) indicated many principals felt that 
introspective self-role analysis, that is, comparing their actual 
overall role with their idealized role expectation, is a particularly 
valuable and worthwhile experience that pinpoints areas of discrepancy 
to which they may direct greater attention.
Brown, Lundell, and Higgins (1975) conducted a study which 
determined how principals see themselves operating in an ideal sense 
as compared to how principals feel they actually conduct their profes­
sional affairs. Brown et al. used the Rokeach Value Survey Technique 
to collect data. Gathering information from unit directors, principals, 
and teachers, the investigators found that the participants all saw
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principals functioning in a similar manner. Student discipline concerns 
seemed to occupy most of the principal's time. Curricular matters were 
also seen as deserving of time but it was readily apparent that the 
principal was unable to devote much attention to them. As with many 
other aspects of life, emergency oriented affairs receive attention on 
notice. Those which call for relatively long range planning receive 
time when it becomes available. Brown et al. based the investigation 
on earlier work on Campbell et al. (1971) and McIntyre et al. (1973). 
Campbell stated that the school administrator's basic operating area 
is curriculum and instruction while the McIntyre et al. study found 
that many administrators lack the necessary skills to discharge their 
professional obligations properly.
Seidman (1976) compared the physical openness and climate open­
ness in several elementary schools. She used the Organizational Climate 
Description Questionnaire to gather data. This instrument, among other 
assessments, measures four principal behaviors. Seidman found that the 
leadership role assumed by the principal was relatively unimportant in 
differentiating climate openness.
Rasmussen (1976) investigated successful and unsuccessful ele­
mentary schools in order to analyze the relationship between a school's 
academic performance and the principal's leadership role. Collecting 
information from 996 schools, he was able to use only 25 in his research. 
Rasmussen found no significant differences between a school's academic 
performance and the principal's leadership role. This finding was in 
opposition to the conclusions reached by Keeler and Andrews (1963). 
Studying twenty high achieving schools and twenty-two low achieving 
schools, they assessed the principal's leadership role as well as
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faculty morale. Significant differences based on student achievement 
emerged. Gross and Herriott (1968) supported Keeler and Andrews. They 
found significant correlations between student academic performance and 
principal score on the Executive Professional Leadership Scale.
Jackson (1976) studied inner city elementary principals. He 
investigated their leadership behavior and role expectations as per­
ceived by school secretaries, building representatives, and principals 
themselves. In contrast to the above, he found that inner city princi­
pals did not differ in their perceived and expected leadership roles. 
Perry (1976) also studied the behavior of elementary principals. He 
took his information from elementary teachers categorized by adminis­
tration as possessing either high or low status. Using the Status Per­
ception Questionnaire and Leader Behavior Description Questionnaire, 
Perry was not able to locate a significant difference. Naylor's (1976) 
research determined whether elementary principals were able to shift 
toward a more participative role in decision-making by assuming the 
position of a Special Education Director in a simulated setting. Perry 
found the participating principals were able to take on a more direct 
participative role rather than an authoritative role.
The literature fails to define a definitive trend in the area 
of elementary principal self role perception. For each study that 
affirms a relationship between actual and perceived roles, there is 
one which takes the opposite position. The area of role as it applies 
to elementary school principals appears to be a fruitful one for future 
research. Studies which would approach the question from a position set 
toward improving instruction in the schools would be particularly bene­
ficial to teachers as well as administration.
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Personality Characteristics of the 
Elementary School Principal
Recent literature concerning the personality characteristics of 
the elementary principal has focused on the dimensions of effective 
leadership and organizational ability. This research interest differs 
sharply from the research of the past. At the turn of the century, 
schools and those responsible for administering them, were thought to 
be too authoritarian in many circles. Primarily, administrators failed 
to utilize teacher input when planning and implementing school programs. 
Dramatic changes took place in the following decades. One of these 
changes dealt with assessing the school administrator's personality 
and attempting to determine whether certain personality characteris­
tics could be associated with providing an environment which would stim­
ulate improvement in staff performance. Today, many techniques are used 
to assess personality. In addition, programs to direct principals toward 
more appropriate styles are readily available.
The literature indicates that the administrator's personality has 
some bearing on the school's instructional program. Chesler et al. (1963) 
found that a staff's tendency to change behavior was related to the skill 
of the administrator insofar as assessing the faculty's expectations.
Gross and Herriott's (1968) Executive Professional Leadership Scale mea­
sures the principals' ability to stimulate improvement in staff perform­
ance among other factors. Interestingly, those with higher overall rat­
ing tended to be younger and less experienced.
Stoops and Johnson (1967) maintained that all the know-how in 
the world will be of no avail if the principal does not have the
24
personality to impart his knowledge to people. Because it is only 
through people that a school can function properly. The ability to 
get along with people and to understand human relationships is as 
important as being knowledgeable. The lack of ability to get along 
with others may cause more failure than a lack of knowledge.
Stoops and Johnson (1967) go on to say that personality failures 
can be caused by a lack of ambition or of confidence. The ability to 
make decisions may be lacking because of the fear of making mistakes.
Some principals lack the ability to cooperate with others, to delegate 
responsibility, and to analyze and evaluate people.
Stoops and Johnson further maintained that probably the most 
important leadership characteristic is the personality of the principal. 
He/She is not effective as a leader unless others become his/her advo­
cate and supporter and take some course of action. All the known leader­
ship skills and techniques, important as they are, are of no avail if 
the leadership role is not accepted by the principal's staff. The prin­
cipal's personality as evidenced by his/her attitude, voice, mannerisms, 
appearance, and ability to communicate help determine leadership effec­
tiveness. The principal must set an example of professional ethics, 
habits and morale.
Antley (1966) examined creativity in educational administration. 
While this behavior is prized by society, it has not been an issue of 
concern for school administrators. Creativity on the part of pupils 
and teachers has been thoroughly investigated. Antley employed several 
means to assess this attribute. While she did not distinguish elemen­
tary from secondary administrators, her findings seem applicable to
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both. Those administrators judged to be high in creativity showed strong 
factual job based knowledge. In addition, they tended to perform at a 
higher level of decision making. They generally dealt with school wide 
problems as opposed to those arising from a single individual and were 
able to offer more solutions to problems. When decisions were made, more 
individuals were involved in the process. She also found that those who 
had educational administrative experience as a superintendent or consul­
tant in addition to the principalship exhibited more cooperative decision 
making procedures, more verbal fluency, and knew more about their jobs.
Nasstrom et al. (1975) investigated the effect of school board 
dogmatism on principal morale. The Social Opinion Survey (Trodahl and 
Powell, 1965) was used to assess dogmatism and the School Administrator 
Morale Measure III (Kline and Thomas, 1973) was used to measure morale.
School board member dogmatism, according to Nasstrom et al., had 
no effect on elementary principal morale in those districts assessed. 
There were no significant differences between a dogmatic school board 
and the age, sex, responsibility of the principal and the number of 
years in the position. Higher morale was associated with increased 
professional training, entering the principalship from outside the dis­
trict, and actual and perceived activity in influencing school board 
policy.
The issue of a principal's morale may have implications as to 
how he/she would perceive the role.
Ganz (1976) studied elementary school principal succession pat­
terns and personality. He found that roughly the same number came to 
the principalship from within the system as from outside. As to
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their personality characteristics, there were strong differences between 
principals that came from within the system and principals who came from 
outside of the school system. Principals that came from outside of the 
system saw themselves as potential change agents, possessing the ability 
to persuade their superiors that changes were called for. Their staff 
saw them in the same way. Teachers thought the superintendent was look­
ing for such a person.
Outsiders had a stronger career commitment than those promoted 
from within the system, changed jobs more frequently, manifested an 
interest in the principalship at an earlier age, and did not stay in 
positions as long as insiders. No significant differences were noted 
in their perception of permanence in the job, salary, leadership role, 
independence, loyalty, or emotional detachment.
McCarney (1976) studied principal self concept and leader behav­
ior among other relationships. Using the Tennessee Self Concept Scale, 
he correlated principal and faculty member scores. He found few signifi­
cant relationships between principal leader behavior as perceived by 
teachers and the principal's self concept. Those principals judged by 
faculty to be better leaders possessed a fairly well balanced self con­
cept. Those deemed by faculty to be lower in this attribute have vari­
able self concepts. This finding indicated little unity or integration. 
Interestingly, according to McCarney, elementary school principals had 
higher self concepts than secondary school principals.
Sidotti (1976) investigated the elementary principal's use of 
formal and informal authority as it related to teacher loyalty and job 
satisfaction. Principals demonstrating a high level of formal authority
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were compared to those with a low level in order to determine if differ­
ences in teacher responses would emerge. Sidotti used a revised form of 
the Principal-Staff Authority Inventory to determine the base of author­
ity for the participants.
Principals who scored high in informal authority and low in for­
mal authority were found to have teachers with a higher degree of loyalty 
and job satisfaction than those who scored low in informal authority and 
high in formal authority. The interaction of formal and informal author­
ity did not appear to effect the principal-staff relationship.
Lipham (1960) examined the relationship of personal variable to 
on-the-job effectiveness of public school principals. Superintendents 
and central office personnel analyzed the expected principal's role, it 
was argued that the principal normatively could be expected to engage 
in purposeful activity, to strive for positions of higher status, to 
relate well to others, and to feel secure in the fact of highly effec­
tive stimuli.' It was hypothesized, therefore, that principals having a 
personality structure tending to produce the aforementioned behaviors 
would suffer less strain in fulfilling their roles; they would be rated 
more effective than those whose personal needs were incongruent with the 
role expectations. Interviews, observations, and personality instruments 
administered to 84 principals in a midwestern city school system provided 
data substantiating the hypothesis. The principals rated more effective 
by the superintendent of school and members of the central office staff 
scored significantly higher than the principals who were rated less 
effective in activity drive, achievement drive, social ability, and 
feeling of security.
In summary, studies concerning the personality of elementary 
principals have taken many directions. The greatest number have focused 
on the principal's leadership and the relationship with the people with 
whom he/she works.
Most researchers agree that the personality of the building 
principal has substantial impact on how teachers respond to his/her 
leadership. Overall, it seems no particular personality characteristic 
can be singled out to be essential in a positive working relationship. 
Rather, a combination of personality qualities seems to be unique for 
each situation.
From the research, this writer concludes that the elementary 
school principal's personality has implications for how the person 
communicates and relates to those people with whom he/she works.
There appears to be a void, however, in the literature dealing with 
whether there is a relationship between the personality of the ele­
mentary school principal and how he/she perceives the role of the
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duties as principal.
CHAPTER III
DESIGN AND PROCEDURE OF THE STUDY 
Description of the Population
The population of this study included North Dakota elementary 
school principals who attended the North Dakota Association of Elemen­
tary School Principals Mid-Winter Conference at Grand Forks, North 
Dakota, on February 18-20, 1976. Participation in the conference and 
the study was voluntary.
The North Dakota Association for Elementary School Principals 
group was selected for this study because a high percentage of the 
state's elementary principals are members of the association and 
attend the Mid-Winter Conference.
Procedure for Data Collection
At the end of the conference, the participants were invited to 
participate in a survey for the purpose of collecting data for this 
study. A packet containing the instruments used in this study was 
distributed to each of the conference participants. The researcher 
was introduced and described the design of the study and the instru­
ments. The researcher again stated that participation was voluntary, 
before proceeding with instructions for the completion of research 
questions. Out of the one hundred ten conference participants that 
received packets, one hundred five participated in the study. Due
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to incomplete responses and subjects other than elementary school prin­
cipals participating, ninety-two responses were used for this study.
Participants were requested to: (1) fill out the demographic 
data form, (2) complete administrative role dimension Instrument (A) by 
rating what was perceived to be the relative importance of each role 
dimension in their role as principal on a scale of one to five (one 
indicating not very important, five indicating very important). Par­
ticipants were further asked to rate on the same instrument how success­
fully they believe they operate in each role dimension on a scale of one 
to five (one indicating not very successful, five indicating very success­
ful), (3) complete administrative role dimension Instrument (B) by ranking 
the role dimension one through five in the order North Dakota elementary 
school principals actually perceive themselves functioning in the perform­
ance of the duties as a principal (one indicating the role they perceive 
themselves functioning in most of the time, five indicating the role they 
perceive themselves functioning in the least amount of time).
Participants were further asked to rank on the same instrument 
the role dimensions one through five in the order as they would ideally 
perceive themselves functioning as a principal (one indicating the most 
ideal, five indicating the least ideal role dimension). They completed 
the Vocational Preference Inventory by indicating on the answer sheet 
those occupations which he/she likes (Y) or dislikes (N) by blackening 
in the appropriate letter. Occupations about which subjects are unde­
cided were not to be marked.
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Description of the Instruments 
Role Dimension Instruments
Two instruments were designed by this researcher for the study 
to determine elementary school principal's perceptions of selected role 
dimensions. The instruments consisted of five role dimensions of admin­
istrative behavior: (1) public relations leadership, (2) administrative 
leadership, (3) conflict mediator, (4) professional educational leader­
ship, (5) instructional leadership (copies of each instrument are in 
Appendix B).
The following represents an interpretation of the five role 
dimensions of administrative behavior used in this study:
1. Public relations leadership— Interprets school programs to 
community, central office, staff and colleagues.
2. Administrative leadership— Works with policies, programming, 
supplying and general management of the school.
3. Conflict mediator— Assists parties in conflict to achieve 
or approach resolution.
4. Professional educational leadership— Exhibits interest in 
professional educational organizations and contributes time and effort 
to the organizational activities.
5. Instructional leadership— Concerns with instruction of stu­
dents and working with classroom teachers for the purpose of improvement 
of instruction.
Instrument (A) consists of a list of five role dimensions of 
administrative behavior. The respondents were asked to rate the
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importance of each role dimension in their role as principal on a scale 
of one to five (one indicating not very important, five indicating very 
important).
The respondents were further asked to rate, on the same instru­
ment, how successfully the subjects perceive themselves operating in 
each role dimension on a scale of one to five (one indicating not very 
successfully, five indicating very successfully).
Instrument (B) consists of a list of five role dimensions of 
administrative behavior. The respondents were asked to rank the role 
dimensions one through five in the order they actually perceive them­
selves functioning in the performance of the duties as principal (one 
indicating the role the respondents perceive themselves functioning in 
most of the time, five indicating the role the respondents perceive 
themselves functioning the least amount of time).
The respondents were further asked to rank the role dimensions 
one through five in the order they would ideally perceive themselves 
functioning (one indicating the most ideal, five indicating the least 
ideal role dimension).
Personality Profile Instrument
John L. Holland's Vocational Preference Inventory (VPI) (Holland, 
1958, 1965), a personality inventory composed entirely of occupational 
titles, was utilized to obtain a personality profile for this study.
The complex cluster of information about the subject's interpersonal 
traits which the inventory assesses yield a broad range of information 
about the subject's interpersonal relations, values, self-concept, and 
coping behavior.
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The inventory has eleven scales: Realistic, Intellectual, 
Social, Conventional, Enterprising, Artistic, Self-control, Masculin­
ity, Status, Infrequency, and Acquiescence. The first nine scales 
were used in this study to determine a personality profile. The last 
two scales, Infrequency and Acquiescence, are not pertinent to this 
study and will not be reported.
The following is an interpretation of the nine scales used in 
the VPI to determine a personality profile. The characteristics dis­
cussed in each scale may be hypothesized about subjects with high scores 
in a scale. The inverse may be hypothesized about subjects with low 
scores in a scale. The scale ranges from 1 to 14 for the first nine 
scales.
Realistic Scale - High scorers regard themselves as practical- 
minded, masculine, and normal people. Their hard-headed orien­
tation is consistent with their mechanical skills and interests 
and their lack of skill in interpersonal relations, low social 
interest, and aversion for problems requiring sensitivity to 
one’s own feelings or those of others as in the arts or in per­
suasive roles.
Intellectual Scale - High scorers are concerned with science, 
mathematics, and theory. Prefer to "think through" problems 
rather than "act out" problems. Value science and aesthetic 
problems. Deprecate social, political, and business activities.
Tend to be bright, scholarly, and persistent. Have high educa­
tional aspirations.
Social Scale - High scorers have good role playing ability and 
the ability to relate to others, or the ability to form "close" 
as opposed to "superficial" relationships. They have social 
interests, prefer teaching or therapeutic roles. Are respon­
sible, accepting of feminine impulses and roles, and facile 
and insightful in interpersonal relationships.
Conventional Scale - High scorers are conventional (conforming, 
status oriented, ethnocentric, not original). Have introcepted 
the culture with unusual completeness. Often appear controlled, 
defensive. Prefer structured, rote, verbal, and numerical activ­
ities. Generally prefer subordinate roles. They seem to achieve 
their goals by conforming, living by the rules, and ordering their 
lives. In this fashion, they obtain satisfaction and simulta­
neously avoid conflict and anxiety which appear to be aroused by
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ambiguous situations and problems of interpersonal relationships. 
Their habitual subordination of their personal needs appear to 
make them generally productive and effective in well-structured 
tasks.
Enterprising Scale - High scorers appear dominant, sociable, 
cheerful, and adventurous. They differ from conventional high 
scorers in their need for ambiguous verbal tasks rather than 
structured activity and a greater need for power. They also 
prefer social interaction as a medium of personal expression, 
but dislike well-defined language or work situations. Conceive 
of themselves as strong, masculine leaders. Regard their verbal 
and persuasive skills as their greatest asset. Have strong 
needs to achieve and secure high status.
Artistic Scale - High scorers have artistic, musical, and literary 
interests. Resemble the stereotype of the artist in some ways - 
may be immature, anxious, sensitive, and feminine. Tend to be 
original, imaginative, complex, unconventional, and introverted. 
Self-control Scale - Self-control is defined simply as the habit­
ual inhibition of impulses to act out motivation, thinking or 
fantasy. Or, in the words of the man on the street, it is cap­
tured in the expressions, "so and so is careful, smooth," "always 
says the right thing," "never makes any one mad," "stays out of 
trouble." High scores indicate over-control. They are often 
described as inhibited, constricted, passive, and responsible.
High scores indicate concern with physical injury, illness, pre­
occupation with physical and medical problems, and potentially 
dangerous or threatening physical situations. Low scores indi­
cate impulsiveness and a tendency to "act out" which is sugges­
tive of a kind of asocial psychopathy.
Masculinity Scale - High scores indicate frequent choice of mas­
culine occupational roles; those choices commonly preferred by 
males. Low scores indicate female choices. Personality traits 
usually associated with masculinity include: shrewd, hardheaded, 
and competitive.
Status Scale - High scores are indicative of vocational choices 
with high prestige ranking. Generally, individual scores are 
positively correlated with the subject's class origin. Scores 
appear to represent a measure of the subject's expectations of, 
and need for status or prestige. The status scale provides an 
estimate of the subject's self-esteem and self-confidence; that 
is, self-confidence is associated with high scores (Holland,
1965, pp. 17-25).
Several factors were considered as a basis for the selection of 
this instrument:
1. Administration ease: The VPI consists of one hundred sixty 
occupational titles. Each subject indicates those occupations he likes
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by blackening a "Y" for those he likes and an "N" for those he dislikes. 
Occupations about which subjects are undecided will not be marked.
2. Administration time: Most subjects will require fifteen 
to thirty minutes to complete the inventory.
3. Scoring ease: VPI scales are scored by counting the "cor­
rect" responses using a single scoring stencil for all scores (Holland, 
1965). A three digit personality profile was developed by using the 
three highest scores from the first nine personality scales in descend­
ing order. The first three letters of each personality scale are used 
as the code letters. For example the code Soc-Ent-Con would have the 
following profile: (1) Social, (2) Enterprising, and (3) Conventional.
4. Non-threatening format: Occupational titles provide subtle 
stimuli which elicit positive interest and avoid the negative reactions 
sometimes provoked by "obvious" personality inventories and projective 
devices with excessive ambiguity and threat.
The validity of the instrument is based on the following rationale 
(Holland, 1965):
1. The choice of an occupation is an expressive act which 
reflects the person's motivation, knowledge, personality, and ability. 
Occupations represent a way of life, an environment rather than a set 
of isolated work functions or skills.
2. People tend to see occupational titles and occupations in 
stereotyped ways. Beardslee and O'Dowd (1960), Grunes (1957), and 
Holland (1963, 1964) have shown that this assumption has validity.
These studies reveal that student stereotypes of occupations are 
reliable within and even between the sexes. This assumption is a
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crucial one, for it is fundamental to the reliability and validity of 
the inventory.
3. The interactions of the person and his environment create a 
limited number of favorite methods for dealing with interpersonal and 
environmental problems. The various VPI scales are assumed to measure 
some of these common or favorite methods of adjustment.
The foregoing assumptions are predicated by another assumption: 
various classes or occupational groups furnish different kinds of 
gratification or satisfaction and require different abilities, iden­
tifications, values and attitudes. This particular hypothesis has 
extensive empirical support from studies which relate "vocational 
interest" to personality variables, psychiatric status, values, and 
attitudes. Typical studies in this area include those of Berdie (1946), 
Darley (1938), Forer (1951), Garman and Uhr (1958), Gough, McKee and 
Yandell (1955), Sternberg (1955), Terman (1954), Weir (1951), and 
Holland (1958, 1960, 1962). Interest inventories are personality 
inventories. Interest and personality inventories are identical in 
principle and provide similar information about the person, although 
their content is quite diverse. Both kinds of inventories reveal 
how the subject perceives himself and his milieu (Holland, 1965).
The internal consistency of the VPI (sixth revision) for several 
samples of students and adults with the exception of the Infrequency, 
Masculinity, and Status Scales, have moderate to high homogeneity of 
content (Holland, 1965). The retest reliability coefficients of the 
VPI (sixth revision) for student and adult samples suggest that the VPI 
has (0.73 to 0.87) moderate to high reliability (Holland, 1965).
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Hypotheses To Be Tested
The major hypotheses to be tested, stated in the null form, are:
1. No significant differences exist between the role dimensions 
North Dakota elementary school principals perceived to be most ideal in 
the performance of the duties of the principalship and the role in which 
elementary school principals perceived themselves functioning.
2. No significant differences exist between the perceived rela­
tive importance of the role dimensions of North Dakota elementary school 
principals and the perceived success of performance in each role dimen­
sion.
3. No significant relationship exists between certain person­
ality characteristics of North Dakota elementary school principals as 
measured by the Vocational Preference Inventory and the role dimension 
those elementary school principals perceived to be most ideal in the 
performance of the duties of the principalship.
4. No significant relationship exists between certain person­
ality characteristics of North Dakota elementary school principals as 
measured by the Vocational Preference Inventory and principals’ assess­
ment of the relative importance of selected administrative role dimen­
sions in the performance of the duties of the principalship.
5. No significant relationship exists between certain person­
ality characteristics of North Dakota elementary school principals as 
measured by the Vocational Preference Inventory and the perceived suc­
cess of performance in each role dimension as judged by North Dakota 
elementary school principals.
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Statistical Treatment of the Data 
The data on the survey instruments were transferred onto data 
processing keypunch cards which were verified for accuracy. The data 
were incorporated into existing statistical programs at the Computer 
Center, University of North Dakota, for analysis.
The specific program which was used for the analysis of data 
was found in Statistical Package for the Social Sciences (SPSS) (Nie 
et al., 1975). SPSS is an integrated system of computer programs 
designed for the analysis of social science data. The system pro­
vides a unified and comprehensive package that enables the user to 
perform many different types of data analysis in a simple and con­
venient manner. The subprogram CONDESCRIPTIVE was used to generate 
the means and the profiles for this study. The results of these 
analyses were compiled for presentation in Chapter IV for further 
interpretation.
CHAPTER IV
ANALYSIS OF THE DATA
This study was conducted to determine (1) the role dimension 
North Dakota elementary school principals perceive to be the most 
important in performance of the duties of a principalship; (2) whether 
North Dakota elementary school principals are functioning in the role 
dimension perceived to be most important in performance of the duties 
of a principalship; (3) the perceived success of performance in each 
role dimension as judged by North Dakota elementary school principals; 
and (4) the relationship between/among certain personality characteris­
tics of North Dakota elementary school principals and the perceived 
importance of and success in selected administrative role dimensions.
The investigation was designed to examine the following null 
hypotheses:
1. No significant differences exist between the role dimensions 
North Dakota elementary school principals perceived to be most ideal in 
the performance of the duties of the principalship and the role in which 
elementary school principals perceived themselves functioning.
2. No significant differences exist between the perceived rela­
tive importance of the role dimensions of North Dakota elementary school 
principals and the perceived success of performance in each role dimen­
sion.
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3. No significant relationship exists between selected person­
ality characteristics of North Dakota elementary school principals as 
measured by the Vocational Preference Inventory and the role dimension 
those elementary school principals perceived to be most ideal in the 
performance of the duties of the principalship.
4. No significant relationship exists between selected person­
ality characteristics of North Dakota elementary school principals as 
measured by the Vocational Preference Inventory and principal’s assess­
ment of the relative importance of selected administrative role dimen­
sions in the performance of the duties of the principalship.
5. No significant relationship exists between selected person­
ality characteristics of North Dakota elementary school principals as 
measured by the Vocational Preference Inventory and the perceived suc­
cess of performance in each role dimension as judged by North Dakota 
elementary school principals.
Additionally, the following research questions were generated 
for the purpose of this study:
1. Which role dimension— public relations leadership, adminis­
trative leadership, conflict mediator, professional educational leader­
ship, instructional leadership— do North Dakota elementary school prin­
cipals perceive themselves acting in most of the time and how is the 
perception related to the "most ideal" judgment of role dimension in 
the performance of the duties of a principal?
2. What perceived success of performance, on a scale of one to 
five, do elementary school principals indicate in each role dimension—  
public relations leadership, administrative leadership, conflict
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mediator, professional educational leadership, instructional leader­
ship?
3. What relative importance, on a scale of one to five, do 
North Dakota elementary school principals perceive each of the role 
dimensions of school administration— public relations leadership, 
administrative leadership, conflict mediator, professional educa­
tional leadership, instructional leadership?
4. What is the personality profile of North Dakota elementary 
school principals who identify (perceive) either public relations 
leadership, administrative leadership, conflict mediator, professional 
educational leadership, instructional leadership role dimension as that 
role which demands most of his/her administrative time?
5. What is the personality profile of North Dakota elementary 
school principals who identify (perceive) either public relations 
leadership, administrative leadership, conflict mediator, professional 
educational leadership, instructional leadership role dimension as that 
role which is personally perceived to be ideal?
6. What is the personality profile and perceived role dimen­
sions, both actual and ideal, of North Dakota elementary school prin­
cipals to the following selected demographic variables?
Principals who have been a principal for 1 to 4, 5 to 10,
11 or more years?
Principals who are part time, full time or full time with 
two or more schools?
Principals who have Bachelors or Masters, Specialist, Doc­
toral degrees?
Principals with future job aspirations other than continuing 
as principal?
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Principals who work in large (333 to 950 enrollment) small 
(70 to 332 enrollment) schools?
Principals who are 25 to 34, 35 to 44, 45 or more years of 
age?
The data for this study were collected by means of two instru­
ments designed to ascertain elementary school principal's perception of 
selected role dimensions. In addition, the respondents were requested 
to complete a personality inventory. Holland's Vocational Preference 
Inventory (VPI) (Holland, 1958, 1965) was used to obtain a personality 
profile for this study.
A level of .05 was selected a priori to test for significance.
The data were subjected to statistical analysis after compilation.
The statistical analyses were accomplished through the use of 
Statistical Package for the Social Sciences (Nie et al., 1975) in con­
junction with the Computer Center of the University of North Dakota.
To answer hypotheses one and two, related t-tests were performed 
comparing real to ideal and successful to importance. Hypotheses three, 
four and five were analyzed using Pearson's product-moment correlation 
coefficients to isolate any relationship between personality character­
istics as indicated by the Vocational Preference Inventory and subject's 
ratings of the role dimensions for ideal, relative importance and suc­
cessfulness in the performance of the duties as principal.
The personality profiles were generated from the scoring proce­
dure designed for the Vocational Preference Inventory.
Hypothesis One: No significant differences exist between the role dimen­
sions North Dakota elementary school principals perceived to be most ideal 
in the performance of the duties of the principalship and the role in 
which elementary school principals perceived themselves functioning.
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Table 1 presents the data relative to hypothesis one. This 
table includes the means and standard deviations for the two scales:
(1) perception of ideal role, and (2) perception of actual role. Also 
presented are related t scores and indication of statistically signifi­
cant differences in mean scores at the .05 level for the two scales on 
role dimension instrument (B).
As indicated in Table 1, the null hypothesis is rejected for 
administrative leadership, conflict mediator and instructional leader­
ship. The null hypothesis is not rejected for professional educational 
leadership.
Thus, for this investigation, no significant differences were 
found to exist between the subjects' perceptions of how they would 
prefer to function ideally as to how they actually function in their 
public relations leadership role and professional educational leader­
ship role. There was, however, a significant difference in the sub­
jects' perceptions of how they would prefer to function ideally as to 
how they actually function in the administrative leadership role, con­
flict mediator role, and instructional leadership role.
Hypothesis Two: No significant differences exist between the perceived 
relative importance of the role dimensions of North Dakota elementary 
school principals and the perceived success of performance in each role 
dimension.
Table 2 presents the data relative to hypothesis two. This 
table includes means and standard deviations for the two scales: (1) 
relative importance, and (2) perceived success. The table also includes 
related t scores and indication of any statistically significant
TABLE 1
MEANS, STANDARD DEVIATIONS AND t VALUES OF ACTUAL/IDEAL PERCEPTIONS
OF ROLE DIMENSIONS (N=92)
Actual Ideal
Variable X SD X SD t-Value Significance
Public Relations Leadership 3.13 1.16 2.88 .10 -1.92 .06
Administrative Leadership 2.12 1.07 2.40 .96 2.53 <.01a
Conflict Mediator 3.82 1.34 4.45 .94 5.19 <.01a
Professional Educational Leadership 3.86 1.07 3.36 1.13 -1.77 .08
Instructional Leadership 2.03 1.20 1.60 1.02 -3.68 A O H1
a.01 Level of Significance
TABLE 2
MEANS, STANDARD DEVIATIONS AND t VALUES OF PERCEIVED IMPORTANCE 
OF AND PERCEIVED SUCCESS IN ROLE DIMENSIONS (N=92)
Relative Perceived
Importance _ Success
Variable X SD X SD t-Value Significance
Public Relations Leadership 4.24 .82 3.75 .89 -4.14 • 01a
Administrative Leadership 4.18 .87 3.91 .77 -2.78 .01a
Conflict Mediator 3.46 1.13 3.48 .86 .18 .86
Professional Educational Leadership 3.47 1.06 3.18 1.01 -2.78 .01a
Instructional Leadership 4.54 .01 3.79 .84 -6.72 .01a
a 05 Level of Significance
difference in mean scores at the .05 level for the two scales on role 
dimensions, Instrument (A).
As indicated in Table 2, the hypothesis is rejected for public 
relations leadership, administrative leadership, professional educational 
leadership, and instructional leadership. The null hypothesis is not 
rejected for the role of conflict mediator.
Thus for this investigation, no significant differences were 
found to exist between the subject's perceptions of the relative impor­
tance and how successfully they perceive themselves functioning in the 
role of conflict mediator. There was, however, a significant difference 
in the subjects' perceptions of the relative importance and the perceived 
relative success of the role functioning as public relations leader, 
administrative leader, professional educational leader and instructional 
leader.
Hypothesis Three: Ho significant relationship exists between certain 
personality characteristics of North Dakota elementary school principals 
as measured by the Vocational Preference Inventory and the role dimension 
those elementary school principals perceived to be most ideal in the per­
formance of the duties of the principalship.
Pearson's product-moment correlation coefficients were used to 
isolate any relationship between the Vocational Preference Inventory and 
the subjects' perceptions of the most ideal role dimension in the per­
formance of the duties as principal.
Table 3 presents the data relative to hypothesis three. This 
table presents the correlations and an indication of the significance 
of relationship at the .05 level.
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TABLE 3
CORRELATIONS BETWEEN PERCEPTIONS OF IDEAL ROLE DIMENSIONS AND THE
VOCATIONAL PREFERENCE INVENTORY
Characteristics
Public 
Relations 
Leadership
Administrative
Leadership
Conflict
Mediator
Professional
Educational
Leadership
Instructional
Leadership
Realistic -.12 .05 -.05 .01 • 19a
Intellectual -.11 .14 -.00 .02 .03
Social .17 COo -.01 .01 .01
Conventional -.12 .02 .04 .08 .07
Enterprising -.07 .07 -.14 .09 .17
Artistic 00of -.06 -.02 .09 .14
Self Control .08 .01 .15 -.12 -.17
Masculinity 1 o .P- .03 .14 .10 .06
Status .08 .00 .11 .07 .04
a.05 level of significance
As indicated in Table 3, the null hypothesis is rejected for 
those subjects who perceive the instructional leadership role dimension 
as most ideal and possess realistic personality traits. The null 
hypothesis is not rejected for all other combinations.
Hypothesis Four; No significant relationship exists between certain 
personality characteristics of North Dakota elementary school principals 
as measured by the Vocational Preference Inventory and the way in which 
those elementary school principals perceive the relative importance of 
selected administrative role dimensions in the performance of the duties 
of the principalship.
Pearson's product-moment correlation coefficients were used to 
isolate any relationship between the Vocational Preference Inventory 
and subjects' perceptions of the relative importance of selected role 
dimensions in the performance of the duties of the principalship.
Table 4 presents the data relative to hypothesis four. This 
table presents the correlations and an indication of the significance 
of relationship at the .05 level.
As indicated in Table 4, the null hypothesis is rejected for 
those subjects who perceive the administrative leadership role dimen­
sions as most important and possess self-control and masculinity per­
sonality traits. The null hypothesis is not rejected for all other 
combinations.
Hypothesis Five: No significant relationship exists between certain 
personality characteristics of North Dakota elementary school prin­
cipals as measured by the Vocational Preference Inventory and the per­
ceived success of performance in each role dimension as judged by 
North Dakota elementary school principals.
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TABLE 4
CORRELATIONS BETWEEN PERCEPTIONS OF RELATIVE IMPORTANCE OF EACH ROLE DIMENSION
AND THE VOCATIONAL PREFERENCE INVENTORY (N=92)
Personality-
Characteristics
Public
Relations
Leadership
Administrative
Leadership
Conflict
Mediator
Professional
Educational
Leadership
Instructional
Leadership
Realistic -.02 -.15 .08 .03 -.03
Intellectual .08 -.10 .15 .16 . .01
Social .01 .10 .04 .09 .05
Conventional .03 .02 .07 1 o .10
Enterprising .01 -.03 .17 -.03 -.05
Artistic cno•i -.15 .14 1 O H1 -.05
Self Control .01 .20a -.04 -.12 .10
Masculinity -.03 -.19a OrHf -.11 -.03
Status .11 .12 .05 -.09 .00
a.05 Level of Significance
Table 5 presents the data relative to hypothesis five. Pearson’s 
product-moment correlation coefficients are used to isolate any relation­
ship between the Vocational Preference Inventory and the subjects' ratings 
of how successfully North Dakota elementary school principals perceive 
themselves to be functioning in selected role dimensions. The table 
includes the correlations and an indication of the significance of rela­
tionship at the .05 level.
As indicated in Table 5, the null hypothesis is rejected for 
those principals who perceive themselves to be successful in public 
relations leadership and administrative leadership role dimensions and 
possess strong status personality traits. The null hypothesis is not 
rejected for all other combinations.
When the data from Tables 3, 4 and 5 are considered, it is appar­
ent that the cases where the null hypothesis is not rejected far outnum­
bers the cases where a relationship is indicated. In the cases where a 
relationship is indicated, it appears to be questionable and could in 
fact be by chance. Therefore, hypotheses 3, 4 and 5 are not rejected.
Therefore, the writer believes there is no significant relation­
ship between North Dakota elementary school principals’ personality 
characteristics as measured by the Vocational Preference Inventory and 
their perceptions of: the most important role dimension, their success 
in each role dimension, the ideal role dimension.
Data Relative to Research Questions
Elementary school principals were asked to rank the five role 
dimensions of public relations leadership, administrative leadership,
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conflict mediator, professional educational leadership, and instructional
TABLE 5
CORRELATIONS BETWEEN PERCEPTIONS OF SUCCESS IN EACH ROLE DIMENSION AND THE
VOCATIONAL PREFERENCE INVENTORY (N=92)
Personality
Characteristics
Public
Relations
Leadership
Administrative
Leadership
Conflict
Mediator
Professional
Educational
Leadership
Instructional
Leadership
Realistic -.11 .07 .03 1 o -.07
Intellectual .03 i—1o1 . 06 .15 .03
Social .15 .13 -.11 -.01 . 06
Conventional -.04 -.07 .01 -.05 -.04
Enterprising .17 .10 .10 -.17 -.16
Artistic .09 -.04 .00 .00 -.15
Self Control -.04 .16 -.02 -.01 .06
Masculinity -.02 -.17 .09 -.01 -.12
Status . 18a . 18a .08 -.07 .04
a 05 Level of Significance
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leadership in the order as perceived by the present role(s) of the 
principalship. Number 1 indicated a perception of acting in this 
role most of the time; number 5 indicated a perception of acting in 
this role the least amount of time. The elementary school principals 
were further asked on the same instrument to rank the five role dimen­
sions in an ideal order as they would like to see themselves function­
ing. Number 1 indicating most idea; number 5 would indicate least ideal.
Table 6 presents the mean scores for the subjects’ perceptions 
of the actual/ideal role dimension in the performance of the duties as
TABLE 6
MEAN SCORES FOR PERCEPTIONS OF ACTUAL/IDEAL ROLE DIMENSION (N=92)
Actual Ideal
Role Dimension Ranking X Ranking X
Public Relations Leadership 3 3.13 3 2.88
Administrative Leadership 2 2.12 2 2.40
Conflict Mediator 4 3.82 5 4.45
Professional Educational Leadership 5 3.86 4 3.66
Instructional Leadership 1 2.03 1 1.60
principal. According to data on Table 6, principals perceive themselves 
acting in the role of instructional leaders most of the time and in fact 
indicate they would prefer ideally to act in the role of instructional 
leader even more of the time. In order of preference, principals per­
ceive themselves actually acting in the following role dimensions in 
descending order: instructional leader, administrative leader, public
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relations leader, conflict mediator, and professional educational leader. 
Principals indicated instructional leader, administrative leader, public 
relations leader, professional educational leader, and conflict mediator 
as the rank order of roles in which they perceived themselves function­
ing ideally.
Table 7 shows mean scores for principals' perceptions of the 
relative importance as well as the perceived success in each role 
dimension. Principals rated on a scale of one to five the relative 
importance of selected role dimensions and the perceptions of success 
in each role dimension in the performance of the duties as principal.
TABLE 7
MEAN SCORES AND RATINGS FOR PERCEPTIONS OF RELATIVE IMPORTANCE AND
RELATIVE SUCCESS OF EACH ROLE DIMENSION (N-92)
Role Dimension
Relative 
Importance 
Ranking X
Perceive
Success
Ranking
d
X
Public Relations Leadership 2 4.24 3 3.75
Administrative Leadership 3 4.18 1 3.91
Conflict Mediator 5 3.46 4 3.48
Professional Educational Leadership 4 3.47 5 3.18
Instructional Leadership 1 4.54 2 3.79
Principals indicated, as shown in Table 7, that the instructional 
leadership role was the most important role dimension of the principal- 
ship. Principals perceived themselves to be most successful in the role 
dimension of administrative leader.
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In order of perceived relative importance, principals ranked the 
five role dimensions as follows: instructional leadership, public rela­
tions leadership, administrative leadership, professional educational 
leadership, and conflict mediator. Principals indicated administrative 
leadership, instructional leadership, public relations leadership, con­
flict mediator and professional educational leadership as the rank order 
of roles in which they perceived themselves successfully performing the 
duties and responsibilities of the principalship.
Holland's Vocational Preference Inventory (Holland, 1958, 1965), 
a personality inventory composed of nine scales, was used in this study 
to determine a personality profile for each subject. A three digit per­
sonality profile was developed for each subject by using the three high­
est scores (scale range 0-14) from the nine personality scales in descend­
ing order. The first three letters of each personality scale are used as 
code letters. The personality traits represented by the code letters are 
outlined in Chapter III.
Table 8 presents the scores on the Vocational Preference Inven­
tory and the comparison of the personality profile codes for principals 
with the perception of the role dimension which actually demands most of 
that principal's time.
The personality profile code letters for subjects who identified 
public relations leadership, administrative leadership or conflict medi­
ator as the role dimension which demands most of his/her time are Sel - 
Sta - Mas (Self-control, Status, Masculinity). The code letters for 
subjects who identified professional educational leadership or instruc­
tional leadership as the role dimension which actually demands most of
TABLE 8
PROFILES OF PRINCIPALS BY FIRST CHOICE OF ACTUAL ROLE DIMENSIONS (N=91)
Role Dimensions
rH rH
cd cd
3 3
CO o 4-1 O
<u •H a •H
CO 4-1 <u 4-1
cd CO rH 1—1 c
o *H i—1 cd
rH <1> •H >
• cd 4-1 o 3o a) a o o
3 & M C/3 u
X X X X
M rH3 o 3
•H 4-1CO 4-1 •H
•H a £ 3
U •H o *Ha. 4-1 O rH CO3 CO 3 3a) •H M-4 a 4-14-1 4-1 rH CO cd3 U 0J cd 4-1W < i n s CO
X X X X X
Personality
Profile
Public Relations Leadership 9 5.0 4.5 6.6 3.3 6.5 5.3 9.4 7.2 9.2 Sel Sta Mas
Administrative Leadership 30 4.8 5.0 6.5 3.4 5.0 3.8 9.8 7.1 8.6 Sel Sta Mas
Conflict Mediator 8 3.9 2.9 4.6 2.5 4.1 2.9 10.8 7.8 8.1 Sel Sta Mas
Professional Educational Leadership 1 0.0 0.0 7.0 1.0 0.0 1.0 14.0 6.0 8.0 Sel Sta Soc
Instructional Leadership 43 3.8 4.0 7.6 3.2 5.1 3.5 10.2 6.3 8.8 Sel Sta Soc
NOTE: VPI Scale range 0-14
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his/her time are Sel - Sta - Soc (Self-control, Status, Social).
Table 9 presents the scores on the Vocational Preference Inven­
tory and the comparison of personality profile codes for principals with 
the perception of the role dimension which would ideally demand most of 
that principal's time.
The personality profile code letters for subjects who identified 
public relations leadership, conflict mediator, and instructional leader­
ship as the role dimensions which ideally demand most of his/her adminis­
trative time are Sel - Sta - Soc (Self-control, Status, Social). The 
code letters for subjects who identified administrative leadership or 
professional educational leadership as the role dimension which would 
ideally demand most of his/her time are Sel - Sta - Mas (Self-control, 
Status, Masculinity).
Table 10 presents the personality profile code for principals 
in each category as well as means of actual/ideal perceived role dimen­
sions, and an indication of the .05 level of significance for selected 
demographic variables.
According to the Vocational Preference Inventory, the personality 
profile code for principals that are full time, possess Masters, Special­
ist or Doctoral degrees and are 35-44 years old is Sel - Sta - Mas 
(Self-control, Status, Masculinity). The personality code for principals 
for all other demographic variables is Sel - Sta - Soc (Self-control, 
Status, Social).
A statistically significant difference between actual/ideal per­
ceptions of the conflict mediator and instructional leadership role 
dimension is indicated by the subjects who have been principals from
TABLE 9
PROFILES OF PRINCIPALS BY FIRST CHOICE OF IDEAL ROLE DIMENSION (N=91)
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Conflict Mediator 1 0.0 0.0 7.0 1.0 0.0 1.0 14.0 6.0 8.0 Sel Sta Soc
Professional Educational Leadership 5 4.8 4.4 4.6 1.8 3.2 3.0 10.3 7.6 8.8 Sel Sta Mas
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TABLE 10
Demographic
Variables
Years as 
Principal
I- 4
Years as
Principal
5-10
Years as 
PrincipalII-
Bachelor 
Masters, 
Specialist, 
Doctoral
Part-time 
Full-time 
Full-time 
two or more 
schools
PERSONALITY PROFILE MEAN SCORES AND SIGNIFICANCE LEVELS OF ACTUAL/IDEAL PERCEPTIONS 
FOR SELECTED DEMOGRAPHIC VARIABLES (N-92)
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29 Sal Sta Soc 3.3 3.0 .12 2.1 2.5 .19 3.5 4.5 <.01a 3.8 3.4 .16 2.2 1.6 <.01a
29 Sel Sta Soc 3.0 3.0 .74 2.0 2.1 .42 3.9 4.5 <.01a 4.0 3.8 .18 2.1 1.6 ,04b
34 Sal Sta Soc 3.1 2.8 .20 2.1 2.6 .04b 4.0 4.3 .17 3.8 3.7 .66 1.8 1.6 .19
21 Sel Sta Soc 3.4 3.1 .33 2.4 2.2 .30 3.7 4.4 .07 3.5 3.5 .54 2.1 1.7 .58
71 Sel Sta Mas 3.1 2.8 .10 2.1 2.5 <•01* 3.8 4.5 <.01a 4.0 3.5 .04 2.0 1.4 <.01a
19 Sel Sta Soc 3.2 3.0 .59 2.3 2.6 .26 3.4 4.5 <.01a 3.7 3.7 .71 2.1 1.3 • 02b
58 Sel Sta Mas 3.0 2.8 .28 2.1 2.4 .10 4.0 4.5 <.01a 4.0 3.7 .10 1.9 1.5 .06
15 Sel Sta Soc 3.6 3.0 .02b 1.6 2.1 .13 3.5 4.5 .02b 3.7 3.6 .63 2.5 1.9 .05b
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Enrollment
46 Sel Sta Soc 3.1 2.9 .51 2.2 2.4 .19 3.9 4.3 .02b 3.7 3.5 .40 2.0 1.7 .06
333-950
Enrollment
46 Sel Sta Soc 3.2 2.8 .03b 1.9 2.3 • 02b 3.7 4.5 <.01a 4.0 3.8 .07 2.0 1.5 <.01a
Age 25-34 26 Sel Sta Soc 3.4 3.2 .37 2.2 2.3 .57 3.7 4.6 <.01a 3.8 3.5 .31 2.1 1.6 •1°.
Age 35-44 39 Sel Sta Mas 3.1 2.8 .06 2.0 2.5 <.01a 3.7 4.7 <.01a 4.0 3.5 .08 2.0 1.3 <.01b
Age 45 or 
more
27 Sel Sta Soc 2.7 2.6 .86 2.3 2.2 .86 3.9 4.1 .21 3.9 3.9 .86 2.1 1.9 .24
a.01 Level of Significance
^.05 Level of Significance
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1-4 and 5-10 years. These principals perceive themselves acting in the 
role of conflict mediator ideally less than is perceived as actual time 
spent in that role dimension. These principals also perceive themselves 
ideally acting in the role of instructional leader more than is perceived 
as actual time spent in that role dimension.
For principals of 11 or more years, a statistically significant 
difference between actual/ideal perceptions of the administrative leader­
ship role dimension was indicated. These principals perceive themselves 
actually acting in the role of administrative leadership more than those 
same principals perceived as a desirable ideal for that role dimension.
A statistically significant difference between actual/ideal per­
ceptions of administrative leadership, conflict mediator, professional 
educational leadership and instructional leadership role dimensions is 
indicated by subjects with a Masters, Specialist, or Doctoral degree. 
These principals perceive themselves actually acting in the role of 
administrative leadership and conflict mediator more than they perceived 
as a desirable ideal for those role dimensions. These principals also 
perceived themselves actually acting in the role of professional educa­
tional leadership and instructional leadership less than is perceived 
as a desirable ideal.
For principals who are part time, full time or full time with 
two or more schools, a statistically significant difference between 
actual/ideal perceptions of the conflict mediator, instructional leader­
ship and public relations leadership role dimension was indicated. All 
of these principals perceived themselves actually acting in the role of 
conflict mediator more than they perceived as a desirable ideal for
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that role dimension. Part time principals perceived themselves actually 
acting in the role of instructional leader less than is perceived to be 
a desirable ideal. Principals who are full time and responsible for two 
or more schools perceived themselves actually acting in the role of 
instructional leadership and public relations leadership less than is 
perceived as a desirable ideal.
A statistically significant difference between actual/ideal per­
ceptions of the administrative leadership, conflict mediator, and instruc­
tional leadership role dimensions is indicated by principals who prefer 
a job change. These principals perceived themselves actually acting in 
the role of administrative leadership and conflict mediator more than 
they perceived to be a desirable ideal. These principals also perceived 
themselves actually acting in the role of instructional leadership less 
than is perceived as a desirable ideal for that role dimension.
For principals from large school districts(333 to 950) , a statis­
tically significant difference between actual/ideal perceptions of the 
public relations leadership, administrative leadership, conflict medi­
ator, and instructional leadership role dimensions was indicated. These 
principals perceived themselves actually acting in the role of public 
relations leadership and instructional leadership less than they per­
ceived to be ideally spent in that role dimension. These principals 
also perceive themselves actually acting in the roles of administrative 
leadership and conflict mediator more than is desired as ideal.
A statistically significant difference between actual/ideal per­
ceptions of conflict mediator role dimension is indicated by principals
from small schools (70 to 332 enrollments). These principals perceived
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themselves actually acting in the role of conflict mediator more than 
is judged to be a desirable ideal.
For principals that are 25-34 years of age, a statistically sig­
nificant difference between actual/ideal perceptions of conflict mediator 
role dimension is indicated. These principals perceived themselves act­
ing in the role of conflict mediator more than they perceived as ideal 
for that role dimension.
A statistically significant difference between actual/ideal per­
ceptions of administrative leader role dimension is perceived by prin­
cipals that are 35-44 years of age. These principals perceived them­
selves acting in the role of administrative leadership and conflict 
mediator more than is judged to be a desirable ideal for those role 
dimensions. These principals also perceived themselves acting in the 
role of instructional leadership less than would be ideally desirable.
A discussion of the data documented in this chapter is presented 
in Chapter V.
CHAPTER V
SUMMARY, CONCLUSIONS AND RECOMMENDATIONS
The purpose of this study was to determine (1) the role dimen­
sion North Dakota elementary school principals perceive to be the most 
important in performance of the duties of a principalship; (2) whether 
North Dakota elementary school principals are functioning in the role 
dimension they perceive to be most important in performance of the 
duties of a principalship; (3) the perceived success of performance in 
each role dimension as judged by North Dakota elementary school prin­
cipals; (4) what relationships exist between/among certain personality 
characteristics of North Dakota elementary school principals and the 
perceived importance of and success in selected administrative role 
dimensions.
The focus of the study was a survey of role perceptions North 
Dakota elementary school principals have regarding selected administra­
tive role dimensions. A further focus of this study was to obtain some 
measurement regarding the relationship between/among certain personality 
characteristics of North Dakota elementary school principals.
Two instruments were designed by the researcher for the study 
to determine elementary school principal's perceptions of selected role 
dimensions. Copies of each instrument are located in Appendix B.
The instruments consisted of five role dimensions of administra­
tive behavior: (1) public relations leadership, (2) administrative
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leadership, (3) conflict mediator, (4) professional educational leader­
ship, (5) instructional leadership.
Instrument (A) consists of a list of five role dimensions of 
administrative behavior. The respondents were asked to rate the impor­
tance of each role dimension in their role as principal on a scale of 
one to five (one indicating not very important, five indicating very 
important).
The respondents were further asked to rate, on the same instru­
ment, how successfully the subjects perceive themselves operating in 
each role dimension on a scale of one to five (one indicating not very 
successfully, five indicating very successfully).
Instrument (B) consists of a list of five role dimensions of 
administrative behavior. The respondents were asked to rank the role 
dimensions one through five in the order they actually perceive them­
selves functioning in the performance of the duties as principal (one 
indicating the role the respondents perceive themselves functioning in 
most of the time, five indicating the role the respondents perceive 
themselves functioning in the least amount of time).
The respondents were further asked to rank the role dimensions 
one through five in the order they would ideally perceive themselves 
functioning (one indicating the most ideal, five indicating the least 
ideal role dimension).
Holland's Vocational Preference Inventory (VPI) (Holland, 1958, 
1965), a personality inventory composed entirely of occupational titles, 
was utilized to obtain a personality profile for this study. The com­
plex cluster of information about the subject's interpersonal traits
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which the inventory assesses yields a broad range of information about 
the subject's interpersonal relations, values, self-concept, and coping 
behavior.
Linity,
The inventory has eleven scales: Realistic, Intellectual, 
Social, Conventional, Enterprising, Artistic, Self-control, Masculi 
Status, Infrequency, and Acquiescence. The first nine scales were used 
in this study to determine a personality profile. The last two scales, 
Infrequency and Acquiescence, are not pertinent to this study and will 
not be reported.
Summary of the Findings
Presented in this section are statements which summarize the 
findings of this study.
1. No significant differences were found to exist at the .05 
level between the principal's perception of how they would prefer to 
function ideally and how they actually functioned in their public rela­
tions leadership and professional educational leadership role! There 
was, however, a significant difference at the .05 level in the prin­
cipal's perceptions of how they would prefer to function ideally as to 
how they actually function in their administrative leadership role, 
conflict mediator role and instructional leadership role. Principals 
perceived themselves actually functioning in the role of administrative 
leader and conflict mediator more than is perceived by the same princi­
pals as a desirable ideal in those role dimensions. Principals perceived 
themselves functioning in the role of instructional leader less than they
believed would be a desirable ideal.
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2. No significant differences were found to exist at the .05 
level between the principal's perceptions of the relative importance 
and how successfully they perceive themselves functioning in the role 
of conflict mediator. There was, however, a significant difference at 
the .05 level in the principal's perceptions of the relative importance 
and how successfully they perceive themselves functioning in the role 
as public relations leader, administrative leader, professional educa­
tional leader, and instructional leader. Principals rated each of these 
role dimensions to be of greater relative importance than they rated 
their relative success in each of the role dimensions.
3. No significant relationship exists at the .05 level between 
certain personality characteristics of principals and the role dimen­
sions those principals perceived to be most ideal except for those prin­
cipals who perceive the instructional leadership role as most ideal and 
possess strong realistic personality characteristics.
4. A relationship exists, at the .05 level of significance, 
for those subjects who possess the personality characteristics of self- 
control and masculinity and perceive the administrative role dimension 
as most important. No significant relationship exists at the .05 level 
for any other combination of personality characteristics of principals 
and the way in which those principals perceive the relative importance 
of selected role dimensions of administrative behavior.
5. A relationship exists at the .05 level of significance for 
principals who possess strong status personality characteristics and 
perceive themselves to be very successful in the public relations role
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dimension and the administrative leadership role dimension. No signifi­
cant relationship exists at the .05 level for any other combination of 
personality characteristics and the perceived success of performance in 
each role dimension as judged by North Dakota elementary school princi­
pals. Some relationship between certain personality characteristics and 
principal's perceptions of role dimensions emerged in hypotheses three, 
four and five. This relationship, however, should be judged carefully. 
When considering all 45 of the possible combinations of relationships 
for each hypothesis that could exist, relatively few emerged. The sig­
nificant relationships at the .05 level that did emerge were questionable 
and could have, in fact, occurred by chance.
6. Among the five role dimensions of administrative behavior, 
principals perceive themselves acting in the role of instructional 
leader most of the time and would, in fact, act in the role of instruc­
tional leader even more as a desirable ideal in the performance of their 
duties as principal.
7. Principals perceive themselves to be most successful in the 
administrative role dimension of administrative behavior followed by 
instructional leadership, public relations leadership, conflict mediator, 
and professional educational leadership.
8. Principals rank the relative importance of selected role 
dimensions in the performance of their duties as principal in the fol­
lowing order (listed from most important to least important): instruc­
tional leadership, public relations leadership, administrative leader­
ship, professional educational leadership, and conflict mediator.
9. The personality profile code for principals who identified 
(perceived) public relations leadership, administrative leadership, or
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conflict mediator as the role dimensions which demand most of his/her 
time is Sel - Sta - Mas (Self-control, Status, Masculinity). The per­
sonality profile code for principals who identified (perceived) profes­
sional educational leadership or instructional leadership as the role 
dimension which demands most of his/her administrative time is Sel - 
Sta - Soc (Self-control, Status, Social).
10. Two personality profile codes tended to emerge for North 
Dakota elementary school principals. These were Sel - Sta - Soc (Self- 
control, Status, Social) and Sel - Sta - Mas (Self-control, Status, 
Masculinity).
11. The personality profile code for principals who identified 
(perceived) public relations, conflict mediator, and instructional 
leadership as the role dimensions which would ideally demand most of 
his/her administrative time is Sel - Sta - Soc (Self-control, Status, 
Social).
12. Principals with 11 or more years as principal, possess 
only a bachelors degree, and are 45 or more years of age perceive them­
selves functioning in the role of conflict mediator at about the level 
they would ideally perceive to be functioning in that role dimension. 
Principals in all other categories of demographic variables indicated 
they would ideally prefer to function less than they perceive them­
selves functioning in that role dimension.
13. A statistically significant difference between actual/ideal 
perceptions of the public relations leadership role dimension is indi­
cated by subjects that are full time with two or more schools and are 
principals in large schools (333 to 950). Principals in these
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categories perceive themselves actually functioning in the role of pub­
lic relations leadership less than is perceived as ideal time spent in 
that role dimension.
14. A statistically significant difference between actual/ 
ideal perceptions of the administrative leadership role dimension is 
indicated by subjects that: have been a principal for 11 or more years, 
have a Masters, Specialist, or Doctoral degree, prefer a job change, are 
principals with large enrollments (333 to 950 students), are 35-44 
years of age. Principals in these categories perceive themselves actu­
ally functioning in the role of administrative leader more than they 
perceive to be a desirable ideal for that role dimension.
15. A statistically significant difference between actual/ideal 
perceptions of the professional educational role dimensions is indicated 
by subjects that have a Masters, Specialist, or Doctoral degree. Prin­
cipals in this category perceive themselves spending less time function­
ing as professional educational leader than they perceive to be a desir­
able ideal.
16. A statistically significant difference between actual/ideal 
perceptions of the instructional leadership role dimension is indicated 
by subjects that: have been a principal for 1-4 and 5-10 years, have a 
Masters, Specialist, or Doctoral degree, are part time or full time with 
two or more schools, prefer a job change, and principals with large 
enrollments (.333 to 950), are 35-44 years of age. Principals in these 
categories perceive themselves spending less time functioning in the 
instructional leadership role than is perceived to be ideal time spent
in that role dimension.
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Discussions and Conclusions - - -----------------------
Examination of the data related to this investigation suggests 
North Dakota elementary school principals perceive the role dimension 
in which they function most of the time to be that of an instructional 
leader. Principals further indicated they would prefer ideally to func- 
tion as instructional leaders even more than they perceive they do at 
present. Principals also rated the instructional leadership role as 
the most important role dimension in the performance of the duties as 
principal. This position supports much of the literature of the national 
and state associations of elementary school principals which tend to pro­
mote the instructional role dimension. This opinion also supports the 
Stoop and Johnson (1967) position that the principal’s most important 
job is the maintenance and furtherance of the instructional program. 
Principals rated their perception of success in the role of instructional 
leaders as second among the five role dimensions of administrative behav­
ior.
Elementary school principals perceive the conflict mediator role 
to be the least important role dimension and would prefer to spend even 
less time than they perceive themselves actually spending in this role. 
It appears that principals, as most people, would choose to avoid con­
flict situations when given a choice. Principals ranked the conflict 
mediator role to be fifth as to its relative importance and rated them­
selves fourth among the five role dimensions as to their success in the 
performance of the duties as conflict mediator.
The public relations leadership role dimension was rated second
as to its relative importance among the five administrative role
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dimensions. Principals indicated they would prefer to function in that 
role dimension ideally more than they perceive they do at present. A 
possible rationale for this position might be that today's citizens are 
becoming more active and involved in many educational functions that 
heretofore have been considered to be the province of professional edu­
cators. Principals may feel they must keep the public better informed 
as the cost for financing the school becomes higher.
The administrative leadership role was rated third as to its 
relative importance. However, elementary principals indicated they 
would prefer to act in this role even less than they perceive them­
selves acting. Principals indicated the administrative leadership role 
dimension to be the role dimension they were functioning in most success­
fully. It could be hypothesized that principals feel more secure func­
tioning in the administrative leadership role dimension. This would 
account for the perception of their success in this role dimension.
The principals with advanced degrees, which comprise the majority 
of the subjects that participated in this study, indicated they function 
in the role of professional educational leadership less than they would 
like as a desirable ideal. Subjects with less than a Masters degree 
indicated they were functioning in the role of professional educational 
leadership at about the level they would ideally desire to function.
Since the data for this study was gathered from principals while they 
were attending a North Dakota Elementary School Principals Association 
Conference, their attendance at the conference as well as the voluntary 
participation in this study speak for their perceived importance of the 
professional educational leadership role dimension.
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Four of the nine personality characteristics on Holland’s Voca- 
Preference Inventory, the personality inventory instrument used in this 
study, emerged to comprise these two profiles for North Dakota elemen­
tary school principals: Sel - Sta - Soc (Self-control, Status, Social) 
and Sel - Sta - Mas (Self-control, Status, Masculinity). Principals 
scored highest on the self-control scale. According to Holland (1965), 
it can be hypothesized that subjects with high scores on a scale tend 
to possess those characteristics. High scorers on the self-control 
scale indicate over-control. They are often described as somewhat 
inhibited, careful to say the right thing, and very responsible 
(Holland, 1965). High scorers on the status scale indicate a need 
for status or prestige. The status scale provides an estimate of the 
subject's self-esteem and self-confidence; that is, self-confidence 
is associated with high scores on the status scale.
Holland describes the last two scales, masculinity and social, 
as follows: Subjects with high scores on the masculinity scale indicate 
personality traits which include shrewd, hardheaded and competitive, sub­
jects with high scores on the social scale indicate personality traits 
which include the ability to get along with others, are responsible, and 
insightful in interpersonal relationships.
It is this writer's opinion that American school systems prefer 
elementary school principals who possess personality traits associated 
with the self-control, status and social scales as described by Holland.
After considering the data for hypotheses three, four and five, 
this writer concludes that this study was unable to show a definitive 
relationship between certain personality characteristics and the
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perceptions of the role dimensions for elementary school principals.
The relationship that did emerge was slight in the cases where a statis­
tically significant relationship existed. With relatively few cases 
showing a relationship and that relationship being questionable, this 
writer concludes the statistical relationship could have been by chance.
Eleven of the thirteen demographic data categories for princi­
pals indicated they perceived themselves spending more time acting in 
the role of conflict mediator than they should ideally. One dimension 
of the conflict mediator role that the principals may be involved in 
is student behavior. It could be concluded that principals would 
prefer teachers to take care of their own behavior problems in the 
classrooms. This would seem to be contrary to what some teachers would 
expect. According to Gross and Herriott’s (1968) study, teachers per­
ceived one of the most important tasks of the school administrator was 
to assist and support teachers in conflict situations.
Principals that were part time and full time with two or more 
schools indicated they would prefer ideally to act in the role of instruc 
tional leader more than they perceive themselves actually functioning.
The perception may be due to the nature of their responsibilities. It 
seems unlikely that a principal with teaching responsibilities for a part 
of each day or responsibilities for two or more schools would have suf­
ficient time to function in the role of an effective instructional leader 
School districts with principals who teach part time or have assigned two 
or more schools to a principal may want to assess what they believe to be 
the primary responsibilities of that principal.
Other categories of principals that perceived themselves func­
tioning in the role of instructional leaders less than they perceive
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themselves functioning ideally in that role dimension are principals 
that have taught 1-4 or 5-10 years, prefer a job change, work with 
large enrollments (333 to 950), are 35-44 years of age. Principals 
that have been a principal for 11 or more years, have Masters, Spe­
cialist, or Doctoral degrees, prefer a job change, have large enroll­
ments (333 to 950), are 35-44 years of age, indicated they spend more 
time functioning in the role of administrative leadership than is con­
sidered to be ideal time spent in that role dimension.
One commonality of all the above demographic categories, except 
for the variable of persons who have been principals for 11 or more 
years, is their perceived desire to function in the role of instruc­
tional leadership more than they presently perceive themselves func­
tioning in that role dimension. Since the majority of the principals 
that participated in this study indicated they have been principals 
for less than 11 years, the outlook for elementary school principals 
when considering the role as facilitator for the improvement of 
instruction looks desirable.
Implications and Recommendations for Further Research
The results of this study lead to the following implications and 
recommendations:
1. Elementary school principals should more clearly define the 
role dimensions in which they perceive themselves responsible in admin­
istering the functions of the role as principal.
2. Elementary principals should clearly define specific tasks 
or jobs within each role dimension, so that teachers and central admin­
istration can become more aware of the complexities of the position.
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3. Superintendents, school boards, as well as teachers, need to 
take note as to the elementary principal's desire to function as the 
instructional leader and communicate their desirability to the person
in the principalship.
4. Superintendents and school boards of schools where elementary 
principals are teaching part time, or have responsibilities for two or 
more schools, should determine if the tasks assigned to the elementary 
principal in their districts preclude any action on the part of the 
principal as the instructional leader.
5. A more precise definition of the role of the elementary 
principal as the instructional leader should be accomplished through 
the professional literature to enable principals and teachers to better 
identify those tasks which are perceived as being pertinent to the role.
6. Further study should be conducted regarding the relationship 
between personality characteristics of elementary principals and the 
role dimensions teachers perceive the principal to be functioning in 
actually as well as the role dimension teachers would prefer the prin­
cipal to be functioning in ideally.
7. This study did not show a significant relationship between 
North Dakota elementary school principal's personality characteristics 
and selected role dimensions of administrative function. This researcher 
does, in fact, believe there may be something in a relationship that 
influences a principal's perception of his role. Therefore, it is 
recommended that further studies, which would attempt to ascertain that 
relationship should be designed and implemented.
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8. Studies should be conducted that would ascertain the time 
demands placed on principals to determine whether those time demands 
permit a principal to function in a role that is satisfactory to 
teachers, principals, and central administration.
APPENDIX A
DEMOGRAPHIC DATA FORM
DEMOGRAPHIC DATA FORM
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1. Sex:
a. Male_____
b . Female_____
2. Age: _____
3. Marital status:
a. Married _____
b . Single _____
4. Number of schoolage children: (in your family)
a. Preschool _____
b. ICindergarten-grade 6 _____
c. Grade 7-grade 12 _____
5. Title or level of position: _________________________________
6. Number of years in present position: ________________________
7. Number of years experience as a:
a. Principal
b. Assistant principal_____
c. Teacher_____
d. Superintendent_____
e. Other occupation or profession (specify post high school)
8. Educational training:
a. Highest degree held _____________________________________
b. Credits earned beyond degree ____________________________
9. Future occupational aspirations: (circle where appropriate)
a. Continue in a principalship (yes) (no)
b. Return to classroom teaching (yes) (no)
c. Educational administration other than principal (specify)
d. Position outside of education (specify)
10. Approximate current enrollment of school building in which you are
employed:__________
11. Approximate enrollment of school district in which you are employed
(K-12) : _____ ___________________________________________ _
12. Responsibilities of position: (Check one)
Part time _____
Full time _____
Full time, two or more schools _____
APPENDIX B
INSTRUMENTS (A) AND (B)
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Instrument (A) Number
How important do you 
perceive these dimen­
sions in your role as 
a principal?
(Circle appropriate 
numb er.)
Rate yourself ac­
cording to how suc­
cessfully you feel 
you meet each role 
dimension. (Circle 
appropriate number.)
a
Q) 4J > M
•U)O
0
■M
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U
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ROLE DIMENSIONS
Public relations leadership: 
Interprets school program to 
community, central office, 
staff and colleagues.
Administrative leadership: 
Works with policies, pro­
gramming, supplying and 
general management of the 
school.
Conflict mediator:
Assists parties in conflict 
to achieve or approach 
resolution.
Professional educational 
leadership:
Exhibits interest in profes­
sional educational organiza­
tions and contributes time 
and effort to the organiza­
tional activities.
T—! tH0 3M-iU co M-lMa) co ra> a) a)a o4J o n oo 0 <U 30 CO > w
1 2 3 4 5
Instructional leadership: 
Concerns with instruction of 
students and working with 
classroom teachers for the 
purpose of improvement of 
instruction.
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Instrument (B) Numb er
Rank the role dimen­
sions in order as you 
see your role (Exam­
ple: Number 1 - I act 
in this role most of 
the time; Number 5 - 
I act in this role 
the least amount of 
time).
ROLE DIMENSIONS
Public relations leadership: 
Interprets school program to 
community, central office, 
staff and colleagues.
Administrative leadership: 
Works with policies, pro­
gramming, supplying and 
general management of the 
school.
Conflict mediator:
Assists parties in conflict 
to achieve or approach 
resolution.
Professional educational 
leadership:
Exhibits interest in profes­
sional educational organiza­
tions and contributes time 
and effort to the organiza­
tional activities.
Instructional leadership: 
Concerns with instruction 
of students and working 
with classroom teachers for 
the purpose of improvement 
of instruction.
Rank the role dimen­
sions in an ideal 
order as you would 
like to see yourself 
functioning (Example: 
Number 1 - most ideal; 
Number 5-least ideal).
REFERENCES
Antley, E. Creativity in educational administration. Journal of Experi­
mental Education, 1966, 34, 21-27.
Barth, R. The principal and open education, Open Education and the 
American School. New York: Schocken Books, 1972.
Beardslee, D., Si O'Dowd, D. College student images of a selected group 
of professions and occupations. Middletown, Conn.: Wesleyan 
University, 1960.
Berdie, R. Range of interests and psychopathologies. Journal of Clinical 
Psychology, 1946, 2^, 161-166.
Biddle, B. Teacher roles, Encyclopedia of Educational Research (2nd ed.). 
R. Ebel, ed. Toronto: Macmillan, 1969.
Brown, W., Lundell, K., Si Higgins, A. Establishing role dissonance among 
principals: A consultation technique. Psychology in the Schools, 
1975, 12, 59-63.
Campbell, R. Application of administrative concepts to the elementary 
principalship. The National Elementary Principal, 1965, 44,
21-26.
Campbell, R. , Corbally, J. , St Ramseyer, J. Introduction to educational 
administration. Boston: Allyn and Bacon, 1966.
Campbell, R. et al. Introduction to educational administration. Boston: 
Allyn and Bacon, 1971.
Chesler, M. , Schmuck, R., Si Lippit, R. The principal's role in facilitat­
ing innovation. Theory into Practice, 1963, _2, 269-277.
Darley, J. A preliminary study of relations between attitude, adjustment, 
and vocational interest tests. Journal of Educational Psychology, 
1938, _29, 467-473.
Demeke, H. Guidelines for evaluation: The school principalship— seven 
areas of competence. Tempe, Arizona: Arizona State University, 
1970.
Erickson, D. Changes in the principalship. The National Elementary 
Principal, 1965, 4^4, 16-20.
83
84
Erickson, D. Forces for change: A new role for principals. Perspec­
tives on the Changing Role of the Principal. Richard Saxe, ed. 
Springfield, 111.: Charles C. Thomas, 1968.
Forer, R. Personality dynamics and occupational choice. Paper read 
at American Psychology Association, 1971.
Foster, Z. A comparative study of the ideal role and the actual role 
of the elementary school principal in Idaho. Unpublished doc­
toral dissertation, University of Idaho, 1964.
Gagne, R. Desirable changes in the school. Frontiers in School Leader­
ship. L. Rubin, ed. Chicago: Rand McNally, 1970.
Ganz, H. Patterns of succession of elementary school principals. Dis­
sertation Abstracts International, 1976, 3_7, 3296.
Garman, G., & Uhr, L. An anxiety scale for the Strong Vocational Interest 
Inventory: Development, cross-validation, and subsequent tests of 
validity. Journal of Applied Psychology, 1958, 42^ 241-246.
Gerhard, B. The role of the principal in a flexible modular program. 
Clearing House, 1976, 50, 1, 44-46.
Goldman, H. A study of the teacher-administrator relationship and the 
influence of need patterns. Dissertation Abstracts, 1966, 27, 
2778.
Goodlad, J. Principals are the key to change. Educational Digest, 1976, 
42, 32-35. (From New Dimensions for Educating Youth— a report on 
a bicentennial conference of America's secondary schools conducted 
in April 1976 by USOE and NASSP).
Gough, H., McKee, M., & Yandell, R. Adjective check list analyses of a 
number of selected psychometric and assessment variables.
Berkeley: University of California, 1955.
Gross, N., & Herriott, R. Staff leadership in public schools: A socio­
logical inquiry. New York: Harper and Rowe, Publishers, Inc., 
1968.
Grunes, W. Looking at occupations. Journal of Abnormal Social Psy­
chology, 1957, 54, 86-92.
Guba, E. Missing roles in school leadership. Frontiers in school 
leadership. L. Rubin, ed. Chicago: Rand McNally and Co.,
1970.
Havighurst, R., & Neugarten, B. Society and education (2nd ed.).
Boston: Allyn and Bacon, 1962.
85
Holland, J. A personality inventory employing occupational titles.
Journal of Applied Psychology, 1958, 42, 336-342.
Holland, J. The relation of the Vocational Preference Inventory to the 
Sixteen Personality Factor Questionnaire. Journal of Applied 
Psychology, 1960, 44, 291-296.
Holland, J. Some explorations of a theory of vocational choice: I.
One- and two-year longitudinal studies. Psychology Monograph, 
1962, 7 6 ^ , No. 26 (Whole no. 545).
Holland, J. Explorations of a theory of vocational choice: Vocational 
images and choice. Vocational Guidance Quarterly, 1963, 232-239.
Holland, J. Explorations of a theory of vocational choice: V. A one 
year prediction study. New York: Chronical Guidance Profes­
sional Service, 1964.
Holland, J. Manual for the Vocational Preference Inventory. Palo Alto, 
Calif.: Consulting Psychologists Press, 1965.
Ingersoll, G. Assessing inservice training need through teacher
responses. Journal of Teacher Education, 1976, 27, 169-173.
Jackson, T. The leadership behavior and role expectations of elementary 
school principals as perceived by elementary school secretaries, 
building representatives and principals. Dissertation Abstracts 
International, 1976, 37_, 3303.
Jerrems, R. The principal and the pupils. Perspectives on the Changing 
role of the principal. R. Saxe, ed. Springfield, 111.: Charles 
C. Thomas, 1968.
Keeler, B., & Andrews, J. The leader behavior of principals, staff morale 
and productivity. Alberta Journal of Educational Research, 1963, 
9, 179-191.
Kline, C., & Thomas, W. Middle administrator— school board relationships 
in collective negotiations. Journal of Collective Negotiations 
in the Public Sector, 1973, .3, 49-55.
Klopf, G. The principal and staff development in the elementary school. 
New York: Bank Street College, 1974.
Lieberman, M. Education as a profession. Englewood Cliffs, N.J.: 
Prentice-Hall, 1956.
Lipham, J. Personal variable of effective administrators. Administra­
tor's Notebook, 1960, 9_, 1-4.
Lipham, J., & Hoch, J. The principalship: Foundations and functions.
New York: Harper and Rowe, 1974.
86
McCarney, W. The relationship between selected factors of leadership 
behavior and selected factors of teacher and principal self 
concepts. Dissertation Abstracts International, 1976, 3 7 _ , 4031.
McCleary, L. E., & Hencley, S. P. Secondary school administration. New 
York: Dodd, Mead & Co., 1965.
McIntyre, K. et al. Performance criteria for principals: Concepts and 
instruments. Worthington, Ohio: Charles Jones Publishing Co., 
1973.
McNally, H., & Stuart, E. The elementary school principal. Preparation 
programs for school administrators. East Lansing, Mich.:
Michigan State University, 1963.
Melton, J. Role perceptions of the elementary school principalship. 
National Elementary Principal, 1971, 5(3, 40-43.
Nasca, D. How do teachers and supervisors value the role of elementary 
supervision? Educational Leadership, 1976, 33^ , 513-517.
Nasstrom, R. et al. School board dogmatism and the morale of principals. 
California Journal of Educational Research, 1975, 24, 107-113.
Naylor, W. The effect of special education simulation on elementary
principal's idealized concept of role. Dissertation Abstracts 
International, 1976, 37, 3553.
Nie, N., Hull, C., Jenkins, J., Steinbrenner, K., & Bent, D. Statistical 
package for the social sciences (2nd ed.). New York: McGraw- 
Hill Book Co., 1975.
Perry, J. A study of elementary principal leader behavior as perceived 
by high and low status elementary teachers. Dissertation 
Abstracts International, 1976, 37, 4039.
Rasmussen, R. The principal's leadership behavior in unusually success­
ful and unsuccessful schools. Educational Research Quarterly, 
1976, 1, 18-29.
Roe, W., & Drake, T. The principalship. New York: The Macmillan Pub­
lishing Co., 1974.
Seidman, M. Comparing physical openness and climate openness of elemen­
tary schools. Education, 1976, _95, 245-250.
Sidotti, P. A study of the elementary principal's use of formal and
informal authority as it relates to teacher loyalty, job satis­
faction, and sense of powerlessness. Dissertation Abstracts 
International, 1976, _37, 3326.
87
Snyder, F., & Peterson, D. Dynamics of elementary school administration. 
Boston: Houghton Mifflin Company, 1970.
Splawn, R. Boards of education members’ perceptions of the role of the 
board and the role of the superintendent and the school prin­
cipal. Studies in education. Canyon, Texas: West Texas State 
University, 1969.
Splawn, R. A study of boards of education in Texas— the makeup of boards 
and the perceptions of board members. Studies in education. 
Canyon, Texas: West Texas State University, 1972.
Sternberg, C. Personality trait patterns of college students majoring 
in different fields. Psychology Monograph, 1955, 69, No. 18 
(Whole no. 403).
Stoops, E., Si Johnson, R. Elementary school administration. New York: 
McGraw-Hill, 1967.
Terman, L. Scientists and nonscientists in a group of 800 gifted men. 
Psychology Monograph, 1954, ^8 (Whole no. 7).
Trodahl, P., Si Powell, F. A short form dogmatism scale for use in field 
studies. Social Forces, 1955, ji4, 211-214.
Unruh, G. New essentials for curriculum leadership. Educational Leader­
ship, 1976, 33, 577-583.
Wallace, M. Concepts of instructional roles of elementary school admin­
istrators. Dissertation Abstracts, 1965, 26^ , 185.
Weir, J. An attempt to identify vocational interest profiles within a
neuropsychiatric population. Unpublished doctoral dissertation, 
University of California, 1951.
Willoughby, J. The principal as a change agent in teacher utilization 
of positive reinforcement techniques in the classroom. Dis­
sertation Abstracts International, 1974, 35>, 2621.
